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: GiJIDELINES ON THE USE OF THE CURRTCULA FOR
LEARNERS WTH DISAEILITIES DURING CRISIS SITUATIONS

: September 21, 2020

The Depa(ment of Education (DepEd) through DepEd Order (DO) No. ,2, s.
2020 (Adoption of the Basic Education Leaming Continuity Plan fot SchoolYear 2020-
2021 in Light of the COVID-1q Public Health Emergency), streamlines the K to 12
Curnculum into the Most Essential Learning Competencies (MELCs) as an emergency
measure to allow instruction amid challenging circumstances to focus on the most
essential learning, and to ease the requirements for adapting classroom-based
leaming resource lor distance leaming. This is also consistent with the provisions of
the l\.4emorandum released by the Department on the Clarifications on the use of the
Mosa Essenta/ Leaming Competencies (MELCS) and Other Re/ated /ssues, which
intends to assist the schools in navigating the limited number of school days as they
employ multiple delivery schemes by providing them ample instructional space_

Sleps have been taken to ensure that the LWDS' concems are equitably
addressed, taking into consideration the uncertainties brought about by the pandemic
and the socio-economic impacts of the community quarantine, parliculady on children.
Now mor€ than ever. the DepEd commits to deliver acc€ssible and quality education
to ensure that no leamer will be lurther disadvantaged though we are batting an
invisible ehemy
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Guidelines on the Curricula for-Leamers with Disabilities in the Department of
Education during Crisis Sltuations for SY 2020'2021.

The national K to 12 curriculum is foundational for all learners including LWDs'

To address their particular education needs, when necessary lhey shall be given the
K to 10 Additional Curriculum Content for Leamers with Visual lmpairment,

Kindergarten and Grade 1 to 3 l\ilother Tongue t\4ost Essential Learning Competencies

for Filipino Sign Language and K to 12 Transition Curriculum for Learners with

Disabilities to guaranGe ihe quality and responsiveness of lhe curriculum to their

conted and needs.

The following schemes or options may be adopted for leamers wilh disebilities

depending on theii needs, services and programs indicated in lhe lndividualized

Education Plan (lEP) or lndividualized Transition Plan (lTP):

i. K to 12 frunsition Curiculum for Learners with Disabilities

To ensure that the K to'12 curriculum standards are maintained while adapting
lo the restrictive conditions of the pandemic, ihe DepEd Order No. 21, s. 2020

entitled Policy Guidelines on the Adoption ofthe K to '12 Transition Cuniculum
Framework for Learners with Disabilities shall serve as the Most Essential
Learning Competencies (MELCs) for LWDs during the pandemic.

ln utilizing the [rlELCs for LWDS, teachers are reminded flat they may

encounler compelencies that may not be suitable or applicable in the curent
distance leaming set-up while the country is placed under community
quarantine. ln such cases, teachers may choose lo skip those I/IELCS that

may not be feasible during non face-to-face delivery, and take them up in their
claises once face to face learning resumes. When necessary, learners shall

be taught according lo their unique learning needs. lt is recommended thal the
teachei unpack the learning competencies into learning obiectives. Hence,

teachers are given the leeway to formulale learning objectives deemed
necessary ror their students' cognitive development as long as they adhere to
lhe existing curriculum standards Prescribed by the DepEd

ii. K to 10 Addilonal Cuticulum Content for Learners wilh Visual lmpairment
(Enclosed as Annex "4")

The K to 1O Additional Curriculum Content aims to support the developm€nt
oi necessary skills of leamers with visual impairment to €nable them to cope
with the demands they iace daily. This is a supplementary subject for lhem
to access the K to 12 basic education curriculum, and perform and participate

actively in an inclusive classroom while learning independently and side by

side with their regular peers.. Examples of this content include orientation
and mobility, Unified English Braille Code, Mathomatics braille mde and

Filipino braille code.

iii. Kndergaflen and Grades 1 to 3 Mother longue Most Essential Leaming
Compet€ncies tor Filipino Sign Language (Enclosed as Annex "8")
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To ensure that deaf learners will continue to have access to quality education,
the Kindergarten, and the Grade 1 to 3 l\rolher Tongue Most Essential
Learning Competencies for Use in the Filipino Sign Language subject is
provided for all schools implementing Special Education Program. The said
curriculum aims to address the linguistic structure of Filipino Sign Language,
incorporate the language milestones and vocabulary size for K-3 in the
curriculum, emphasize the early exposure of wriflen language in the language
developmenl of a Deaf child and develop survival vocabulary and language
features needed during unique circumstances. Mother Tongue and FSL are
not separate subjects. The language lo be learned by the deaf under the
Mother Tongue subject will be FSL.

ln order to provide all lhe possible educational opportunities for every LWD to
leam important knowledge and skills, and develop special talenis, abilities. and values
systems in a learner-centered environment, contextualization and adaptations of the
cuniculum shall be made in favor ol the leamer. Special Education Teachers and the
Regular/Receivlng Teachers should have proper coordination in the delivery of lhe
lessons. This is to ensure that lhe learning outcomes are still achieved even during
this time of the pandemac.

Due to the COVID-19 pandemic the usual dynamics in the formal classroom
will have to be replaced wlth leaming delivery modes thal alkrw education to continue
without the benefit of personal, live interactions between and among teachers and
learners. ln adherence to the milimum health standards being implemented by the
lnt6r-Agency Task Force for the ManagemBnt of Emerging lnfectious Diseases (IATF-
EID) during the implementation of the Enhanced and Modified Community
Quarantines or ECQ and MECQ, respectively, schools shall remain closed and face
to face delivery of leaming will still be disallowed.

Giyen these scenaios and consistent with th€ guidelines released by the IATF-
EID and with the Learning Continuily Plan (LCP) of the Department, schools shall be
strongly encouraged to implement flexible leaming options (FLOs)for LWOS to €nsure
their continuous learning even during this pandemic. These FLOs require the teachers,
parents and the LWDS to re-explore technologies they are adept with and also
consider those lhal they may not have tried. These are non-face-to-face delivery
options, and will be conducted at home for the duration of this pandemic. These
options affo.d the leamers the freedom lo learn at their own pace, wherever and
whenever ihey feelthey are ready, in accordance to their own needs and contexts.

The classroom assessment articulated in DepEd Order No. B, s. 201S entiflod
Policy Guidelines on Classroom Assessmenl for the K to 12 Basic Education program
will still be in eff€ct until the modified classroom assessment that will be released in
consonance with the COVID-'19 pandemic shall be used for learners with disabilities
enrolled in the full and partial inclusion placement. Hence. teachers teaching in self-
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contained (non-graded) classes are encouraged to use altemative assessmenls
aligned with cuniculum expeclations or their lndiYidual Educ€tion Plans (lEP) or
lndividual Transition Plan (lTP).

The Regional Otlices. through the Curriculum and Leaming Management
Division (CLMD), shall lead in providing guidance and technical assistance to the
Division Oftices in undertaking aclivilies related to the adaptation, localization and
indigenization of the curriculum for LWOS. The CLMD Supervisors, through the
Regional Focal Person for SPED, shalltake charge in ihe developnent ofthe regional
instructional design framewo.Us and other needed materials related to the
aforementioned activities.

The Schools Division Offices, through the Cuniculum lmpl€menlation Division
(ClD), shall lead in providing guidance and technical assistance to the Scfiools and
Leaming Centers in failhfully implementing the Ro-approved adapted, localized and
indigenized curriculum for LWD5. CID Supervisors, through the SDO Focal Person for
SPED, shall ensure that the regional instructional design frameworus are understood
and canied oul as planned. Dislrict Supervisors shall assist School Heads in
implementing the cuniculum for LWDS and in making certain thal schools have been
prepared well and capacitated sufficiently to execute the cuniculum for the School
Yeer.

These guidelines will take effect beginning School Year 2020-2021 unless
sooner repoaled, amended. rescinded, or modified acmrdingly based on the evolving
national and local health situation.

For more information, please contacl lhe Bureau ol Currlculum
Developm€nt-Special Curicular Programs Dlvlsion, Department of Education
Central Office, 3rd Floor, Bonifacio Building, DepEd Complex, Meralco Avenue, Pasig
City lhrough email at bcd.scpd@deped.gov.ph or telephone number (02) 8632-0170.

lmmediate dissemination of and strict adherence to this Memorandum is
directed.
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GUIDELINES ON THE USE OF THE K TO 10 ADDITIONAL CURRICULUM CONTENT FOR LEARNERS WITH VISUAL 
IMPAIRMENT 

 
I. Rationale 
 
Approximately 15% of the world’s population, representing more than 1 billion people, live with disabilities, and 2% to 4% find day-
to-day life difficult without assistance (UNESCO, 2020). Thus, ensuring that each individual has an equal opportunity for educational 
progress remains a challenge worldwide, considering the uncertainties brought about by the nature of COVID-19 and the socio-
economic impacts of the community quarantine, particularly on the learners.  
 
The 1987 Constitution of the Republic of the Philippines affirms the unwavering commitment of the government to “protect and 
promote the right of all citizens to quality education at all levels” and to “take appropriate steps to make such education accessible 
to all.”  (Sec. 1, Article XIV).  It recognizes the duty of the state to address the right of every citizen to have access to quality, 
relevant, and responsive education. This commitment was further strengthened with the implementation of Republic Act 10533 or 
the “Enhanced Basic Education Act” which describes the K to 12 curriculum that shall nurture every Filipino to become holistically 
developed, functionally literate, and globally competent, in an empowering and inclusive learning environment. 
 
Amid the COVID-19 pandemic, the Department of Education (DepEd) remains committed to deliver quality, accessible, relevant, and 
liberating Philippine basic education services anchored on the Sulong Edukalidad initiative. In times of emergency such as this, the 
DepED is vested with authority, accountability, and responsibility to ensure access to, promote equity in, and improve the quality of 
basic education (R.A. No. 9155). These commitments are strongly articulated in DepEd’s Basic Education - Learning Continuity Plan 
(BE-LCP), which has as its fourth principle, “sensitive to equity considerations and concerns, and endeavor to address them the best 
we can.” Thus, this includes provision of relevant education for the differently-abled learners who come from diverse contexts.  DepEd 
is cognizant that this needs specific requirements and should not be overlooked especially in times of crisis. Programs and services 
in both traditional and technology-based learning platforms and resources need to be available and all students’ needs must be 
accommodated in order for governments, schools, and teachers to ensure that no learner is left behind.  
 
Visual impairment may affect the social and emotional development, language development, cognitive development, mobility, and 
orientation (Carney et.al, 2003). The combination of these effects on development influences the functioning and learning potential 
of a learner with visual impairment. Consequently, they may have difficulty in learning and adaptation since the sense of sight is 
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deemed crucial to the learning process. Therefore, it is necessary for them to be taught about compensatory skills and adaptive 
techniques using other functional senses to help them accommodate learning and acquire knowledge.  
 
To ensure that the curriculum is accessible, responsive, and of quality, learners with special needs must be given equitable access 
to the prescribed curriculum through appropriate instructional adaptation, accommodation, and modification to guarantee acquisition 
of competencies and skills based on the standards of the K to 12 Basic Education Curriculum. If necessary, learners with visual 
impairment shall be given Additional Curriculum Content to guarantee their participation in learning and that their unique educational 
needs are addressed. With careful consideration of the diverse nature and learning characteristics of learners with visual impairment, 
the Additional Curriculum Content will be given in order for them to be on a par with other learners in terms of attaining the same 
competencies prescribed in the K to 12 Basic Education Curriculum. Thus, the Additional Curriculum Content provides supplementary 
skills that will equip learners to cope with the demands of the K to 12 Basic Education, and will enable them to perform and participate 
actively in an inclusive classroom while learning independently and side by side with their regular peers. 
 
II. Background on the Identification of the K to 10 Additional Curriculum Content for Learners with Visual 
Impairment 
 
Bureau specialists, academic experts, and field implementers worked together to reach a consensus on the criteria to be used and 
the mechanism to be adopted in determining the learning competencies for the K to 10 Additional Curriculum Content. The process 
began with the review of the K to 10 Most Essential Learning Competencies (MELCs) which includes the identification of gaps and 
issues that might concern the learners with visual impairment. The review, therefore, focused on the identification of the learning 
competencies that need to be developed to assist the learners with visual impairment to perform and participate in an inclusive 
classroom. 
 
In determining the criteria for the selection of the learning areas to be included or added, the Department in consultation with 
stakeholders considered the essential and necessary skills that the learners with visual impairment need to cope with the demands 
of the K to 12 curriculum.  
 
Thus, the use of the Additional Curriculum Content, which covers the Filipino Braille, Unified English Braille, Nemeth Braille Code and 
Cranmer Abacus, and Orientation and Mobility is recommended. The K to 10 Additional Curriculum Content endeavors to address the 
academic, personal, and social needs of the learners in a developmental, comprehensive, and proactive manner. It contains the skills 
and competencies, which aim to address their distinct needs, abilities, and interests. This curriculum aims to develop communication 
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productivity, self-sufficiency and social interaction, physical skills training, self-determination, and career interest.  Finally, it seeks to 
produce functionally literate Filipinos equipped with the 21st Century skills.  
 
III. Guidelines on the Use of the K to 10 Additional Curriculum Content for Learners with Visual Impairment 
 
The Department of Education, through the Bureau of Curriculum Development-Special Curricular Programs Division, has developed 
the K to 10 Additional Curriculum Content to ensure that learners with visual impairment will be able to access a relevant curriculum 
content even during this COVID-19 crisis. It aims to guarantee their participation in learning and that their unique educational needs 
will be appropriately addressed. It will equip and empower learners to manage and handle the demands of the K to 12 Basic 
Education, and actively participate in an inclusive classroom while learning independently and alongside their regular peers. 
 
The learners with visual impairment enrolled in the regular class or in the self-contained class will be given the K to 10 Additional 
Curriculum Content as indicated in their Individualized Educational Plan (IEP). Field Implementers such as Special Education Teachers, 
Receiving/Regular Teachers, and Administrators shall make the necessary adjustments to properly implement the said curriculum. 
When necessary, learners shall be taught according to their unique learning needs. It is recommended that the teacher unpack the 
LCs Additional Curriculum Content into specific learning objectives. Teachers are given the leeway to formulate learning objectives 
deemed necessary for their students’ cognitive development as long as they adhere to the existing curriculum standards prescribed 
by the Department of Education. Thus, to ensure continuity of the learning progression of  learners, it is important to make sure that 
learning competencies needed in the understanding of succeeding concepts in the next level are prioritized. The duration of the 
lesson depends on the capacity of the learner to master the skills. Therefore, learners with visual impairment must be given all forms 
of assistance and support to be successful in class.  
 
The curriculum is written in a key stage format so that it can be taught repeatedly to help the learner acquire the necessary 
knowledge, skills, and values that he or she needs subsequent to the standards set in each key stage. Upon completion of Grade 10, 
it is expected that the learners with visual impairment are already equipped with the necessary skills they need to continue in the 
Senior High School. Field implementers and private schools are encouraged to contextualize the K to 10 Additional Curriculum Content 
for Learners with Visual Impairment in order to accommodate the varying contexts of learners, teachers, learning environment, and 
support structures considering both the content and performance standards. Special Education Teachers and Regular/Receiving 
Teachers should have proper coordination in the delivery of the lessons. This is to ensure that the learning outcomes are still achieved 
even during this time of the pandemic.  
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It is advantageous for learners to learn the concepts and skills through meaningful activities and scenarios relatable to them and 
within the context of the learners’ own environment. With these, all Filipino learners are guaranteed relevant and quality basic 
education despite the current health crisis. 
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ORIENTATION AND MOBILITY 
 

DESCRIPTION 
 
Orientation and Mobility (O&M) are the fundamental skills that the learners with visual impairment must possess for them to be fully 
competent in engaging themselves in the learning process and in relating to their environments. Orientation discusses the process 
of utilizing the remaining senses in establishing one’s position and relationship to all other significant objects in one’s environment 
while mobility denotes the ability to navigate from one’s permanent position.Thus, orientation and mobility aim to enable the learner 
with visual impairment to move independently in one’s own community and environment. 
 

CONTENT AREAS DESCRIPTION 

PRE-MOBILITY SKILLS 
Covers the development of the body image, spatial concepts, body movements, pre-cane skills, 
and development of the remaining senses (auditory, tactual, olfactory, and gustatory 
familiarization) of the learners with visual impairment 

SELF-PROTECTIVE 
TECHNIQUE 

Comprises skills in protecting the body while moving in a familiar environment 

SIGHTED GUIDE 
TECHNIQUES 

Contains the skills needed to travel with sighted guide and necessary protective skills to ensure 
safe travel 

CANE TECHNIQUES Provides skills necessary for effective cane travel 

BASIC TRAVEL 
TECHNIQUES 

Includes basic skills in traveling independently 
 
 

ADVANCED/OPTIONAL 
SKILLS 

Includes the use of mobile applications and the use of different modes of transportation and 
facilities for independent and safe travel in essential places using cane and applying self-
protective techniques when needed 

USE OF ASSISTIVE 
DEVICES 

Covers the skills needed to use the different accessible GPS and other aplications for travelling 

 
 
 



 

Page 8 of 79 
 

KEY STAGE STANDARD 
 

GRADE STANDARD 

Kinder The learner demonstrates skills and appreciation of oneself; uses remaining senses in order to establish one’s position and 
relationships to all other significant objects in the environment; interprets sensory input to improve gross and fine motor 
skills; uses basic travel clues (trailing) and landmarks; and demonstrates the proper/correct use of cane in different situations.  
 

1 - 3 At the end of Grade 3, the learner navigates from a fixed/reference position to a desired location using the basic sighted 
guide and self-protective techniques and develops mobility and cane techniques. 
 

4 - 6 At the end of Grade 6, the learner demonstrates the essential skills and appropriate cane techniques to travel confidently 
and independently within the community. 

7 - 10 At the end of Grade 10, the learner demonstrates skills and confidence in the use of assistive devices and mobile applications 
to travel confidently and independently within the community. 
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KINDERGARTEN TO GRADE THREE 
 

 

CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  

PRE-MOBILITY SKILLS 

demonstrates an understanding 

of one’s body parts, their 

location, functions, and the 

different body movements 

performs different body movements 
with coordination 

1. identify one’s body parts and their location 

2. describe the different parts of the body, their 
functions and movements  

3. execute different body movements in place 

demonstrates an understanding 

of the different body movements 

using the small muscles in the 

hands and wrists (fine motor 

skills)  

uses the small muscles in our hands and 
wrists in performing development 
activities 
 

1. recognize the different activities which involve 
small muscles in our hands and wrists 

2. perform different development activities which 
involve small muscles in our hands and wrists 

3. participate actively in the different activities 
using the small muscles in our hands and wrists 

demonstrates an understanding 
of the different body movements 
using the large muscles in the 
central part of the body, arms, 
and legs to complete whole-body 
movements (gross motor skills) 

uses the large muscles in the central 
part of the body, arms, and legs in 
performing physical and creative 
activities 

1. recognize activities using the large muscles in 
the central part of the body, arms, and legs 

2. perform physical and creative activities using 
the central part of the body, arms, and legs 

3. participate actively in the different physical and 
creative activities using the central part of the 
body, arms, and legs 

demonstrates an understanding 
of the different sounds in the 
environment 

shows sensitivity to sounds in the 
environment 
 

1. identify familiar sounds and their causes 

2. recognize the localization (knowing exactly 
where a sound is coming from) and alignment 
(identifying a moving sound where it is coming 
from and where it is heading to) of the sound  
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CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  

3. differentiate the sounds listened to in the 
environment 

4. respond appropriately to sounds listened to 

demonstrates an understanding 
of the different tactual concepts 

classifies sizes, shapes, texture, and 
temperature of objects 

1. identify common objects  

2. identify different shapes, sizes, texture, and 
temperature of objects 

3. compare objects according to their shapes, 
sizes, texture, and temperature 

uses safety precautions and practice in 
handling sharp and pointed objects 

1. recognize the different safety precautions and 
practice in handling sharp and pointed objects 

2. follow the safety precautions and practice in 
using sharp and pointed objects 

demonstrates an understanding 
of the different sensory receptors 
that are related to sense of taste 
and sense of smell 
 

uses the different sensory receptors that 
are related to sense of taste and sense 
of smell 
 

1. recognize the different kinds of taste and smell 
of food, objects etc.   

2. classify the different kinds of taste and smell of 
food, objects etc. 

demonstrates an understanding 
of caring for personal health and 
safety 
 

practices personal hygiene and basic 
safety skills in daily living activities 
 

1. recognize the different personal hygiene and 
basic safety practices 

2. perform caring for personal health such as: 
- cleaning of oneself/taking a bath 
- washing of hands before and after eating 
- brushing of teeth 
- combing of hair 
- cutting of nails 
- changing of clothes 
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CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  

- responding to personal needs such as 
urinating or toileting, washing of hands 
after toilet use 

3. show proper caring of personal hygiene kit 

4. practice the general health and safety protocols 
to prevent diseases and viruses. (Example: COVID 
19) 

5. recognize the importance of caring for personal 
health and safety  

6. exhibit readiness in times of disaster; 
earthquake, flood, fire etc. 

SELF-PROTECTIVE TECHNIQUES 

demonstrates an understanding 
of the use of upper hand, lower 
hand, combination of upper hand 
and lower hand, squaring off, and 
trailing techniques 
 

performs self-protective techniques 1. show the proper upper hand technique 
- Position of upper hand and forearm   
- Upper-hand-and-forearm technique in 

navigating the house/room/area 

2. exhibit correct lower hand technique 
- Position of lower hand and forearm 
- Lower hand and forearm technique in 

navigating the house/room/area 

3. demonstrate properly the combination of upper 
and lower hand technique in navigating 

 

4. perform squaring off at corners and take a 
parallel line of direction leading to a target 
object/place 
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CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  

  5. exhibit correct trailing 
- use parallel walls as guide (e.g., touches 

both sides of the wall) 
- use familiar indoor area that is free of 

obstacles and where there is a smooth 
vertical surface (e.g., tile, plaster, drywall) 
to follow 

6. practice self-protective techniques in the 
environment 

7. demonstrate awareness from unwanted contact 
with objects in the environment without a cane 

BASIC TRAVEL TECHNIQUES 

demonstrates an understanding 
of the principles and concepts of 
basic travel techniques 
 
 
 
 

performs skills in basic travel techniques Basic Travel Techniques (Orientation Skills) 
1. familiarize oneself with the environment 

1.1 identify the location of one’s house, 
building, school etc. and its parts with 
the number system 

1.2 locate the house, building, school etc. 
and its parts independently  
 

2. recognize a landmark as hint (Examples: water 
refilling station, bakery, hospital, restaurant, rice 
field) 

moves about by trailing with hand or 
foot within the environment 

1. 1. use parallel walls as guide (Example: touches 
both sides of the wall) 
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CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  

2. 2. use cane to detect shorelines, edges and other 
landmarks of places 

3. 3. locate dropped objects in the environment 

4. practice search patterns effectively 

familiarizes oneself with the cardinal 
direction 

1. use cardinal direction in indoor travel as north, 
south, east, and west 
- laying out a building 
- locating walls in a room or building in 

establishing and maintaining a line of 
direction 

2. practice change direction without losing control 
and balance 

3. locate personal belongings (Example: shoes 
located in shoe rack) 

familiarizes oneself with the 
environment outside the house 

1. recognize one’s neighbors and friends 

2. recognize common areas in the neighborhood 
(examples: sari-sari store, shed, garden, etc.) 

 3. locate common areas in the neighborhood 
(examples: sari-sari store, shed, garden, etc.) 

familiarizes oneself with the school 
environment 

1. recognize one’s classmates, teachers, and 
school personnel 

2. tell common areas in the school (examples: 
gate, principal’s office, school clinic, canteen)  

3. locate common areas in the school (examples: 
gate, principal’s office, school clinic, canteen) 
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CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  

demonstrates an understanding 
of the basic sighted guide 
techniques  
 

performs basic sighted guide techniques 
 

1. familiarize oneself with the basic sighted guide 
position and alignment 

2. show correct contact, grip/hold, and position 

3. practice proper interaction with the sighted 
guide in all situations such as turning, stopping, 
change in place, etc. 

4. distinguish signs and signals given by the 
sighted guide (examples: verbal and physical 
prompts and cues) 

5. demonstrate basic travel techniques with 
sighted guide while moving around in the 
environment 

- exhibit proper posture when speaking such 
as facing to the person talking to, standing 
straight and others 

- show how to cross over (change 
sides/directions) 

- demonstrate the proper position in passing 
through the narrow space 

- demonstrate the proper way of going up/ 
down the stairs 

- demonstrate how to take a seat safely and 
independently 
 

6. show confidence in responding to non-verbal 
signals and to the movement of the guide's body 
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GRADES FOUR TO SIX 
 

 

CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  
SIGHTED GUIDE TECHNIQUES 

demonstrates an understanding of 
sighted guide techniques  
 

performs sighted guide techniques  1. exhibit properly the different mobility skills 
with the sighted guide  

- making contact 
- grip 
- stance 
- changing sides/directions 
- passing narrow space/passageways 
- turning back 
- passing through a door 
- ascending and descending stairs 

(narrow) 
- seating 
- dining 

CANE TECHNIQUES 

demonstrates an understanding of the 
use of cane in travel 

familiarizes oneself with the use of 
cane  

1. recognize the importance of using cane in 
traveling  

2. recognize the different parts of a cane 

uses different cane techniques in 
travelling 

1. recognize the map of the area and route of 
travel 

2. demonstrate the six considerations in using 
cane 

- grip 
- arm position 
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CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  
- wrist movement 
- midline  
- arc 
- rhythm  

3. recognize appropriate positions of cane in 
preparation for travel with or without sighted 
guide 

4. practice proper movement and usage of cane 
in traveling  

5. recognize obstacles contacted by cane (walk 
around obstacles or corners without tripping on 
obstacle or corner)  

- goes up and down stairs 
- locates opening and doorways and passes 

through it with cane 

6. demonstrate awareness of direction/ space 
when taking turns using cane 

7. familiarize oneself with street signs, clues, 
landmarks, and shorelines using cane 

8. recognize the cars and other vehicles parked 
along sidewalk using cane  

9. recognize the importance of using the 
remaining senses in travelling 

 

10. exhibit proper techniques in travelling along 
nearby residential and school areas using cane 
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CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  
11. demonstrate awareness from unwanted 
contact with objects in the environment using a 
cane 

BASIC TRAVEL TECHNIQUES  

demonstrates an understanding of 
basic travel techniques 

performs travelling techniques in 
areas without curbs/sidewalks using 
cane 
 

1. recognize clues when approaching areas 
without curbs or sidewalks 

2. maintain a straight line in the intended 
direction 

3. use the corners using touch and slides to 
facilitate locating the edge of the street 

exhibits proper techniques in 
crossing the streets using cane 
 

1. identify the different techniques in crossing 
the street using cane 
- use environmental sounds or cues upon 

crossing a street like sound alignment 
(means moving sounds – where it is 
coming from and heading to) 

- align oneself before crossing on a given 
intersection (X (cross) and Y 
intersections) 

- listen to sounds of vehicles passing 
through the streets (nearby house) 

- listen to sounds produced by pedestrians 
- resume safely to position after crossing 

2. demonstrate independently the proper 
techniques in crossing the streets using cane 
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CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  
ADVANCED/OPTIONAL SKILLS 

demonstrates an understanding of the 
proper usage of the different mobile 
devices, accessible GPS applications 
and other mobility and navigation tools 

uses accessible GPS applications and 
other augmentative mobility 
applications in getting information 
about places to go   

1. identify parts of a mobile device 

2. classify the different parts of the mobile 
device according to function 

3. show awareness of the navigating tools in 
the mobile device including applications for 
mobility 

4. use different applications for travel (e.g., 
electronic travel aids, navigation assistance 
modules, text-to-speech applications, etc.) 

5. practice the safe and responsible use of the 
different mobile devices and applications 
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GRADES SEVEN TO TEN 
 

 

CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  
CANE TECHNIQUE 

Demonstrates an understanding of 

the different cane techniques when 

travelling to unfamiliar places 

uses the cane in different situations 
such as travelling properly and 
independently 

1. exhibit independent and safe travel with a 
cane when going to school and while travelling 
in an open space 

2. locate doorways in unfamiliar places using 
cane and open the door with the free hand to 
pass 

3. demonstrate proper placement and care of the 
cane while sitting down, standing, inside a 
room, and walking with sighted guide 

4. use different ways of accepting/refusing a 
guide while using a cane 

- Say “No, thanks” politely when refusing a 
guide and “Yes, please” when accepting a 
guide 

- Use hand gestures politely in 
accepting/refusing a guide 

ADVANCED/OPTIONAL SKILLS 

demonstrates an understanding of 

safe and independent travel in 

essential places using self-protective 

techniques and cane 

performs independent travel along 

corridors, pathways, streets, 

sidewalks, within the school and 

community using clues and 

landmarks 

1. perform independent travel along 
corridors/pathways going to classroom, comfort 
room, clinic, principal’s office, and canteen  

1.1  familiarize oneself with school signs and 
clues such as locating curves and 
intersections 
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CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  
1.2 interpret a visual/tactile map of the area 

and route of travel 

2. demonstrate independent travel along 
residential streets when going to essential 
places (barangay hall, church, market, hospital, 
clinic, etc.) independently  
2.1  familiarize oneself with street signs and 

clues such as locating curves and 
intersections 

2.2  interpret a visual/tactile map of the area 
and route of travel 

2.3 distinguish cars and other vehicles parked 
along sidewalk 

3. show independent travel in areas with 
curves/sidewalks in unfamiliar places 
-  identify clues when approaching areas with 

curves or sidewalks 
- approach the corner using touch and slides 

to facilitate locating the edge of the street 
- walk on the left side of the street/road using 

available shoreline (grass, gravel, etc.) 

4. show confidence in crossing the street in 
unfamiliar places 
-  Align oneself before crossing on multiple 

intersections 
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CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  
-  Listen to sound of vehicles passing through 

the streets 
-  Listen to the sounds produce within the 

assigned crossing area  
- Veer safely to resume position after crossing 

to reach destination 

5. exhibit independence and confidence in moving 
to business areas (department stores, 
restaurants, offices, etc.)  
-  trails along busy sidewalks/streets 
-  locates commercial establishments using 

clues  

6. recognize one’s way home by recalling clues 
and landmarks 

7. demonstrate awareness of hazards and danger 
in the environment 

demonstrates an understanding of 
proper posture and gesture when 
seeking or turning down assistance 

show appropriate posture and 
gesture when seeking or turning 
down assistance 

1. exhibit proper posture when seeking assistance 
courteously and politely 
-  faces the person talking to and standing 

straight 
-  expresses polite and courteous expression 

in asking for assistance  
- overcomes shyness when seeking aid from 

sighted persons 

2. demonstrate proper attitude in turning down 
assistance from other people 
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CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  
demonstrates an understanding of 
the different transportations and 
facilities in safe and independent 
travel 

use different transportations and 
facilities with safety precautions 

1. locate car doors and handles to get in and out 
of a car/taxi/jeepney/tricycle safely 

2. classify in and out of revolving doors safely and 
efficiently 

3. recognize safety precautions in riding an 
escalator  

5. practice going in and out of elevators safely by 
listening to elevator signs and signals 
- seek assistance politely in operating the 

elevator 
- place oneself properly inside the elevator 

6. Recognize safety precautions in riding a train, 
plane, and boat  

- locate entrance of railroads 
station/airport/seaport (stairs, ticket 
office/booth) 

- locate waiting room for departing 
passengers (finding a seat, finding a 
restroom, finding a snack bar) 

- alight a train/plane/ship/boat properly 

7. practice independent use of different 
transportations and facilities 

8. use of personal protective equipment and 
observe protocols while travelling 

9. practice health and safety practices while 
travelling 
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CONTENT STANDARDS 

 

PERFORMANCE STANDARDS LEARNING COMPETENCIES 

The learner . . .  The learner . . .  The learner should be able to. . .  
USE OF ASSISTIVE DEVICES 

demonstrates an understanding of 
the different mobile applications for 
travelling 

uses appropriate assistive mobile 
applications for travelling 
independently 
 

1. identify different assistive mobile applications for 
travelling 

2. recognize the use of the different assistive 
mobile applications in travelling 

3. practice using the different assistive mobile 
applications in travelling 

4.promote the safe and responsible use of the 
different mobile devices and applications 
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FILIPINO BRAILLE 
 
DESKRIPSYON 
 
Ang Filipino Braille ay tumutugon sa pangangailangan ng mga mag-aaral na may kapansanan sa paningin upang malinang ang 
kanilang kakayahan sa Tactile Discrimination, pakikinig, pagsasalita, pagbasa, at pagsulat gamit ang stylus at slate / Brailler. 
Ang Filipino Braille ay binubuo ng Uncontracted at Contracted Braille Code.  Nalilinang din ang kakayahan ng mag-aaral sa mga 
sumusunod: malayang pagpahayag ng sariling opinyon at pananaw; pagiging malikhain sa paggawa ng tula, maikling kuwento, video 
clips, balita, iskrip, atbp.; pagpapakita ng pagmamalasakit sa kapwa; pagpapakita ng paggalang sa karapatan ng iba; at pananatiling 
matatag at puno ng pag-asa sa panahon ng pandemya. 
 

KASANAYAN NILALAMAN 

Pagkilala ng Filipino Braille Code Sumasaklaw ito sa iba’t ibang ayos ng braille dots bilang titik ng alpabetong 

Filipino. 

Pagbasa ng Filipino Braille (Uncontracted at 

Contracted) 

Nilalaman nito ang pagbasa sa mga salita, parirala, pangungusap, talata, at 

kwento sa Filipino Braille Code na Uncontracted at Contracted. 

Pagsulat ng Filipino Braille (Uncontracted at 

Contracted) 

Kinapapalooban ito ng pagsulat sa mga salita, parirala, pangungusap, talata, 

at kwento sa Filipino Braille Code na Uncontracted at Contracted. 

Paglinang sa pagiging maka-Diyos, makatao, 

at pagkamalikhain 

Tuon nito ang mga pagpapahalagang tulad ng pagmamahal sa Diyos at bayan 

maging sa mga akdang pampanitikan . 
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PAMANTAYAN SA BAWAT YUGTO 
 

BAITANG PAMANTAYAN SA BAWAT BAITANG 

Kindergarten  Natutukoy ang mga bagay sa pamamagitan ng Tactile Discrimination 
 Nakikilala ang mga titik sa Filipino Braille sa pamamagitan ng tamang posisyon at galaw ng mga kamay 
 Nakasusulat ng mga titik sa Filipino Braille gamit ang slate at stylus 

1 - 3  Nakababasa ng may pang-unawa sa mga salita, parirala, at pangungusap na may simpleng pananda at 
bantas sa Filipino Braille na Uncontracted  

 Nakasusulat ng mga salita, parirala, at pangungusap na may simpleng pananda at bantas gamit ang slate, 
stylus, at Brailler 

4 - 6  Naipapamalas ang kakayahan sa pagbasa at pagsulat ng mga Filipino Braille Contractions: Alphabetic 
WordSigns, Strong WordSigns, Lower WordSigns, Initial Letter Contractions, Strong GroupSigns, Lower 
Group Signs, Final Letter Contractions, Shortform Words, at Repetition Signs 

 Nakasusulat ng sariling pag-uulat sa Filipino Braille gamit ang Microsoft Word at Screen Reader  
 Nakababasa at nakasusulat ng mga Fully Contracted Filipino Braille na pangungusap, talata, tula, kwento, 

at sariling opinion 
 

7 - 10  Naipamamalas ang kakayahan sa pananaliksik 
 Naipamamalas ang pagkamaka-Diyos, makatao, at pagkamalikhain sa paggawa ng kuwento, tula, iskrip, 

at sanaysay 

 
Ang braille ay hindi wika. Ito ay isang code na maaaring gamitin upang maisulat at mabasa ang mga wika. Sa pamamagitan ng 
braille ang mga batang may kapansanan sa paningin ay mabibigyan ng kakayahang makapagbalik-tanaw at maaral ang mga 
nakalimbag/nakasulat na salita/aralin. Ito ang daan tungo sa pagtatamo ng kamalayan at kakayahan sa bawat indibidwal na maging 
pamilyar sa baybay, mga bantas, pagtatalata at iba pang anyo ng pagsasaayos. Ang Filipino Braille Code ay kaagapay ng MELCs sa 
pagtugon sa pangunahing layunin ng pag-aaral ng Filipino, ang makalinang ng isang buo at ganap na Filipinong may kapaki- 
pakinabang na literasi. Ang mga kasanayag pampagkatuto na may kaakibat na code ay galing sa pinkamahahalagang kasanayang 
pampagkatuto o MELCs. Samantalang ang mga kompetensing walang code ay karagdangang kasanayang pampagkatuto na 
kinakailangan ng isang batang may kapansanan sa paningin upang matugunan ang kanilang pangangailangan sa proseso ng 
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pagkatuto. Ang mga mag-aaral mula Grade 1 hanggang Grade 10 ay kinakailangang mayroong mga kagamitan na magagamit upang 
maisagawa ang mga aralin. Ang modelo ng braille cell ay gagamitin sa pagtuturo ng mga posisyon ng braille dots sa pagbasa at 
pagsulat. Ito rin ay gagamitin upang matandaan ang ayos ng braille dots ayon sa iba’t ibang titik ng alpabetong Filipino. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Page 28 of 79 
 

KINDERGARTEN 
 

PAMANTAYANG 

PANGNILALAMAN 

PAMANTAYAN SA 

PAGGANAP 

KARAGDAGANG KASANAYANG 

PAMPAGKATUTO 
CODE 

Ang bata ay nagkakaroon ng 
pag-unawa sa sariling ugali at 
damdamin   

Ang bata ay nakapagpapamalas 
ng  kakayahang kontrolin ang 
sariling damdamin at pag-
uugali, gumawa ng desisyon, at 
magtagumpay sa kanyang mga 
gawain  

Nakikilala ang sarili  
a. pangalan at apelyido  
b. kasarian  
c. gulang / kapanganakan 
d. pangalan ng mga magulang  
e. tirahan/address 
f. gusto/di-gusto 
g. pangarap sa buhay 
h. pang-ilan sa pamilya 

SEKPSE-00-1  

SEKPSE-Ia-1.1  

SEKPSE-Ib-1.2  

SEKPSE-Ic-1.3  

SEKPSE-IIc-1.4  

LLKVPD-Ia-13  

Ang bata ay nagkakaroon ng 
pag-unawa sa sariling ugali at 
damdamin 

 

Ang bata ay nakapagpapamalas 
ng kakayahang kontrolin ang 
sariling damdamin at pag-
uugali, gumawa ng desisyon, at 
magtagumpay sa kanyang mga 
gawain  

 

Nasasabi ang sariling kalagayan at mga 
pangangailangang pangkalusugan nang 
walang pag-aalinlangan  

 

SEKPSE-If-3   

Ang bata ay nagkakaroon ng 
pag-unawa sa konsepto ng 
mga sumusunod na batayan 
upang lubos na 
mapahalagahan ang sarili:  

1. Disiplina 

Ang bata ay nakapagpapamalas 
ng tamang pagkilos sa lahat ng 
pagkakataon na may  

paggalang at pagsasaalang-
alang sa sarili at sa iba 

Nakasusunod sa mga itinakdang tuntunin 
at gawain sa tahanan 

 

SEKPSE-IIa-4 

Ang bata ay nagkakaroon ng 
pag-unawa sa konsepto ng 

Ang bata ay nakapagpapamalas 

ng pagmamalaki at kasiyahang 

makapagkuwento ng sariling 

Natutukoy kung sinu-sino ang bumubuo ng 

pamilya 

KMKPPom-00-2 
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PAMANTAYANG 

PANGNILALAMAN 

PAMANTAYAN SA 

PAGGANAP 

KARAGDAGANG KASANAYANG 

PAMPAGKATUTO 
CODE 

pamilya, paaralan, at 
komunidad bilang kasapi nito  

 

karanasan bilang kabahagi ng 

pamilya, paaralan, at 

komunidad   

Natutukoy na may pamilya ang bawat isa KMKPPom-00-1 

Nakikilala ang mga taong tumutulong sa 

komunidad para labanan ang pandemya, 

hal. doctor, nurse, janitor, sundalo, at iba 

pang frontliner 

KMKPKom-00-2 

Ang bata ay nagkakaroon ng 
pag-unawa sa konsepto ng 
pamilya, paaralan, at 
komunidad bilang kasapi nito  

Ang bata ay nakapagpapamalas 
ng pagmamalaki at kasiyahang 
makapagkuwento ng sariling 
karanasan bilang kabahagi ng 
pamilya, paaralan, at 
komunidad  

Naikukuwento ang mga naging karanasan 

sa panahon ng quarantine 

KMKPKom-00-3 

Ang bata ay nagkakaroon ng 
pag-unawa sa kahalagahan at 
kagandahan ng kapaligiran  

Ang bata ay nakapagpapamalas 
ng kakayahang magmasid at 
magpahalaga sa ganda ng 
kapaligiran 

Nakikilala ang mga hugis, laki, at iba pang 

katangian ng mga bagay sa loob ng 

tahanan at paligid 

SKPK-00-2 

Ang bata ay nagkakaroon ng 
kahandaan sa pagbasa ng 
Braille 

Ang bata ay nakapagpapakita 
ng sapat na kahandaan sa 
pagbasa ng Braille 

Nakikilala ang mga bagay ayon sa laki, 
haba, bigat, hilatsa, kilatis, at temperatura 

 

Nakapag-uugnay ng mga bagay ayon sa 
gamit 

 

Natutukoy ang mga magkakatulad / 
magkakaibang bagay 

 

Napaghahambing ang mga bagay ayon sa 
laki, haba, bigat, hilatsa, kilatis, at 
temperatura 

 

Napapangkat ang mga bagay ayon sa laki, 
haba, bigat, hilatsa, kilatis, at temperatura 
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PAMANTAYANG 

PANGNILALAMAN 

PAMANTAYAN SA 

PAGGANAP 

KARAGDAGANG KASANAYANG 

PAMPAGKATUTO 
CODE 

Ang bata ay nagkakaroon ng 
kaalaman sa wastong paraan 
ng pagbasa at pagsulat ng 
Braille 

Ang bata ay nakapagpapamalas 
ng wastong paraan ng pagbasa 
ng Braille 

Nasusundan ang mga guhit Braille mula sa 
kaliwa-pakanan 

 

Naigagalaw nang may mabilis na balik ng 
mga daliri 

 

Nahahanap nang wasto ang susunod na 
guhit braille 

 

Nakikilala ang braille cell  

Nahahanap ang braille cell sa guhit braille  

Natutukoy ang mga bilang ng braille dots 
sa braille cell 

 

Natutukoy ang pagkakatulad at pagkakaiba 
ng mga braille dots 

 

Nakikilala ang mga titik ayon sa ayos ng 
braille dots 
a   b   c   d   e   f   g   h   i   j 
k   l   m   n   o   p   q   r   s   t 
u   v   x   y   z 
ñ   ng   w 

 

Nabibigkas ang tunog ng mga titik  

Naiuugnay ang maliit na titik sa malaking 
titik 

 

Nasasabi ang mga titik sa alpabeto ayon sa 
pagkasunod-sunod 

 

Ang bata ay nagkakaroon ng 
kaalaman sa paggamit ng 
slate at stylus 

Ang bata ay nakapagsasagawa 
ng mga kasanayan gamit ang 
slate at stylus 
 

Naisasagawa ang  mga kasanayan para sa 
kahandaan sa pagsulat ng braille 

- Nakadadampot / nakahahawak ng 
mga malalaki at maliliit na bagay 
(grasping) 

 



 

Page 31 of 79 
 

PAMANTAYANG 

PANGNILALAMAN 

PAMANTAYAN SA 

PAGGANAP 

KARAGDAGANG KASANAYANG 

PAMPAGKATUTO 
CODE 

- Nakahahawak ang hinlalaki at 
hintuturo ng mga maliliit na bagay 
(pinchers grip) 

- Nakagagawa nang may tuwangang 
pagganap ng mga kamay (hand to 
hand coordination) 

Nakasusulat gamit ang slate at 
stylus 

Nagagamit nang wasto ang slate at stylus 
- Natutukoy ang gamit ng slate at 

stylus 
 

- Nailalagay nang wasto ang braille 
paper sa slate 

- Naisasagawa ang mga pag-iingat sa 
paggamit ng slate at stylus 

 

Nakasusulat mula kanan pakaliwa  

Nakasusulat nang may katamtamang diin 
gamit ang stylus at slate 

 

Nakasusulat nang wasto sa braille ang mga 
titik ng alpabeto 

 

Ang bata ay nagkakaroon ng 
kamalayan sa iba’t ibang 
tunog 

Ang bata ay nakatutukoy  at 
nakatutugon sa iba’t ibang uri 
ng tunog 

Nakikilala ang mga likas na tunog / ugong / 
huni sa kapaligiran 

- Boses ng mga tao sa paligid 
- Tunog ng karaniwang bagay, 

sasakyan, hayop atbp. 

 

Natutukoy ang uri ng tunog  
- Malakas, mahina, matinis, atbp. 

 

Natutukoy ang pinanggalingan ng tunog  
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PAMANTAYANG 

PANGNILALAMAN 

PAMANTAYAN SA 

PAGGANAP 

KARAGDAGANG KASANAYANG 

PAMPAGKATUTO 
CODE 

Natutukoy ang unang / huling tunog na 
narinig 

 

Ang bata ay nagkakaroon ng 
pang-unawa sa kaugnayan ng 
tunog sa titik 

Ang bata ay nabibigkas ang 
tamang tunog  na katumbas ng 
titik  
 

Nakikilala / natutukoy ang unang tunog ng 
mga bagay / salitang narinig 

 

Nababasa / naiuugnay ang bawat tunog sa 
titik na kumakatawan dito 

 

Natutukoy ang mga tunog ng patinig at 
katinig 

 

Nakababasa ng mga pamilang 1-10  

Ang bata ay nagkakaroon ng 
pag-unawa sa kakayahang 
pangalagaan ang sariling 
kalusugan at kaligtasan 

Ang bata ay nakapagpapamalas 
ng pagsasagawa ng mga 
pangunahing kasanayan ukol sa 
pansariling kalinisan sa pang-
araw-araw na pamumuhay at 
pangangalaga para sa sariling 
kaligtasan 

Nasusunod ang mga itinakdang tuntunin 
upang makaiwas sa sakit na COVID 19 

KPKPKK-Ih-3 
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BAITANG 1-3 
 

 

KARAGDAGANG KASANAYANG PAMPAGKATUTO 

 

CODE 

Nakababasa ng mga pantig sa kombinasyong: 
- katinig-patinig 
- patinig-katinig 
- katinig-patinig-katinig 
- klaster na katinig 

F1KP-IIf-5  

Nakapagsasabi ng mga paboritong pagkain, laruan, at gawain gamit ang mga pantig sa kumbinasyong:  
- katinig-patinig  
- patinig-katinig 
- katinig-patinig-katinig  
- kaster na katinig 

Nakababasa ng mga salita gamit ang braille sa kombinasyong: 
- katinig-patinig 
- patinig-katinig 
- katinig-patinig-katinig 
- klaster na katinig 

F1KP-Iie-4  

Nakababasa nang may pang-unawa sa mga salita, parirala, at pangungusap na Uncontracted gamit 
ang iba’t ibang babasahin na nakasalin sa braille 

F1AL-IIh-3  

Nakasusulat ng mga salita at parirala na Uncontracted patungkol sa kanyang pangarap sa paglaki F1PP-IIIj-9  

Nakasusulat sa braille ng mga pangungusap na may simpleng pananda o bantas tulad ng tuldok (.), kuwit 
(,), tandang pananong (?), at tandang padamdam (!) 

F1AL-IVf-8  

Nakasusulat sa braille ng mga Uncontracted na salita   sa pamamagitan ng paghanap ng maikling 
salitang matatagpuan sa loob ng isang mahabang salita at bagong salita mula sa salitang-ugat 

F2PT-Ic-e-2.1  

  

Nakasusulat ng mga pangungusap na Uncontracted tungkol sa nangyayari sa bahay nila habang “stay 
at home” nang may wastong baybay, bantas at gamit ng malaki at maliit na letra  gamit ang simpleng 
pananda at bantas sa Filipino Braille  

F2KM-IIb-f-1.2 
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KARAGDAGANG KASANAYANG PAMPAGKATUTO 

 

CODE 

Nakasusulat ng mga salita, parirala, o pangungusap na may kambal katinig sa Uncontracted Filipino 
Braille 

F2PN-Ia-2  
 

Nakasusulat sa braille ng Uncontracted o print ayon sa tamang layo sa isa’t isa ng mga salita F2PU-Id-f-3.1  

F2PU-Id-f-3.2  

F2PU-Ia-3.1  

F2PU-IIc-3.2  

F2PU-IIIa-3.1  

Nakasusulat ng mga pangalan ng tao,  lugar, hayop, bagay, at pangyayari na Uncontracted 
Hal. pangalan ng miyembro ng pamilya, face mask, alcohol, COVID 19) 

F2WG-Ic-e-2  

Nakasusulat ng mga payak na pangungusap gamit ang pangngalan (miyembro ng pamilya, nars, 
pasyente, face mask, alcohol, COVID 19, atbp.) ayon sa tamang bantas at pananda 

  

Nakasusulat ng mga salitang pamalit sa ngalan ng tao (ako, ikaw, siya, tayo, kayo, sila) sa braille gamit 
ang slate at stylus  

F2WGIg-3  
F2WG-Ii-3  

Naisusulat sa tamang baybay   ang mga  salitang may tatlo o apat na pantig, batayang talasalitaang 
pampaningin, at natutunang  salita 

F2PY-IIg-i-2.1  

Naisusulat ang mga salitang magkakatugma F2KP-IIId-9  

Naisusulat ang mga napantig na mahahabang salita  F2KP-IIc-3  

Nakasusulat sa braille ng maikling pagsasalaysay tungkol sa mga tao, lugar, at bagay sa paligid gamit 
ang slate at stylus   

F3WG-Ia-d-2  

F3WG-IIa-c-2  

Nababasa at naisusulat sa braille ang mga salitang may tatlong pantig pataas, klaster, salitang iisa ang 
baybay ngunit magkaiba ang bigkas at salitang hiram 

F3AL-If-1.3  

Naisusulat sa braille ang mga salitang natutuhan sa aralin gamit ang slate at stylus 

F3PY-Id-2.2  

F3PY-If-2.4  

F3PY-IIc-2.3  

F3PY-IIh-2.5  

F3PY-IIIb-2.2/2.3  
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KARAGDAGANG KASANAYANG PAMPAGKATUTO 

 

CODE 

F3PY-IVb-h-2  

F3PY-Id-2.2  

Nagagamit ang magagalang na pananalita sa pang-araw-araw na gawain 
F3PS-If-12  

F3PS-IIb-12.5  

Nagagamit ang malaki at maliit na letra at mga bantas sa pagsulat ng mga salitang natutunan sa aralin, 
salitang dinaglat, salitang hiram, parirala,  pangungusap,  at talata sa braille gamit ang slate at stylus 

F3PU-Ig-i-4  

F3PU-IId-4  

F3PU-IIId-2.6  

F3PU-IVd-f-4  

Nasasabi ang nakuhang kaalaman sa binasang teksto  
F3PB-Ii-15  
F3PB-IIj-15  

Naisasabuhay ang gamit ng magagalang na pananalita sa loob ng tahanan    

Nakasusulat sa braille ng mga salitang magkatugma gamit ang slate at stylus  F3KP-IIb-d-8  

Nakasusulat sa braille ng talata nang may wastong baybay, bantas, at gamit ng malaki at maliit na letra 
upang maipahayag ang ideya, damdamin, o reaksyon sa isang paksa o isyu gamit ang slate at stylus  

F3KM-IIIi-3.2  

Naisusulat sa braille ang mga natutuhan sa aralin/ batayang talasalitaang pampaningin  F3PY-IIIb-2.2/2.3  

Nababasa sa braille ang mga bagong salita na nabuo sa pagpapalit at padaragdag ng mga tunog  F3KP-IIIe-g-6   

Nakasusulat ng liham gamit ang braille  F3KM-IIa-e-1.2  

Nakababasa ng mga katinig, patinig upang makabuo ng salitang klaster sa braille  F3KP-IIIh-j-11  

Nakasusulat ng talata sa braille  F3PU-IIIa-e-1.2  
F3PU-IVa-e-1.5  

Naisasabuhay ang mga magagandang aral na napulot sa mga binabasa   F3PB-IIa-1  
F3PB-IVc-1  

Naibabahagi ang karanasan sa pagbasa upang makapanghikayat ng iba para magkaroon ng pagkahilig 
sa pagbasa  

F3PB-IIa-1  

F3PB-Ivc-1   

Nasasabi ang kaisipang nakapaloob  sa tekstong binasa  F3PB-IIIj-16  

F3PB-IVi-16   
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BAITANG 4-6 
 

PAMANTAYANG PANGNILALAMAN PAMANTAYAN SA PAGGANAP 

Nakapagpapamalas ng pag-unawa sa Filipino Braille Code Nakikilala at nabibigkas ang mga Filipino Braille Contractions 
 

 

KARAGDAGANG KASANAYANG PAMPAGKATUTO CODE 

Nababasa ang mga salita, parirala, pangungusap, at maikling talata gamit ang Filipino Alphabetic 
Word Signs  
b c d f g        
h i j k l  
m n p q r 
s t u v w 
x y z 

 

Nakagagamit ng diksyunaryo sa paghanap ng pormal na kahulugan ng mga salita  F4PT-Ia-1.10 

Naisusulat ang mga pormal na kahulugan ng mga salita gamit ang Filipino Alphabetic Word Signs      

Nakikilala ang mga Filipino Strong Word Signs F4PB-Ii-24 

Nakababasa at nakasusulat ng mga salita, parirala, pangungusap, at talata gamit ang mga Filipino 
Strong Word Signs 

 

Nakasusulat ng talata tungkol sa sarili gamit ang mga Filipino Strong Word Signs F4PU-Ia-2 

Nakikilala ang mga Filipino Lower Word Signs  

Nakababasa at nakasusulat ng mga salita, parirala, pangungusap, at talata gamit ang mga Filipino 
Lower Word Signs 

 

Nasusunod ang mga nabasang panuto sa paggawa ng mga gawaing bahay F4PN-Ie-j-1.1 

Nagagamit ang radio at telebisyon sa pagkalap ng impormasyon tungkol sa kasalukuyang panahon 
ng pandemya  

F4PDI-e-2 

Nakikilala ang mga Filipino Initial Letter Contractions  

Nakababasa at nakasusulat ng mga salita, parirala, pangungusap, at talata gamit ang mga Filipino 
Initial Letter Contractions 
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KARAGDAGANG KASANAYANG PAMPAGKATUTO CODE 

Naisusulat ang baybay ng salitang   natutuhan sa  aralin; salitang hiram; at salitang kaugnay ng  
ibang asignatura gamit ang mga Filipino Initial Letter Contractions 

F4PU-IIa-j-1   
  

Naibabahagi ang sariling karanasan tungkol sa kasalukuyang panahon ng pandemya F4PT-IIb-1.12   

Nakikilala ang mga Filipino Strong GroupSigns  

Nakababasa at nakasusulat ng mga salita, parirala, pangungusap, at talata gamit ang Filipino Strong 
GroupSigns 

 

Nakikilala ang mga Filipino Lower GroupSigns  

Nakababasa  ng mga salita, parirala, pangungusap, at talata gamit ang Filipino Lower Group Signs  

Nakasusulat ng   simpleng resipi at patalastas gamit ang Filipino Lower GroupSigns F4PU-IIIa-2.4  

Nakikilala ang mga Filipino Final Letter GroupSigns  

Nakababasa ng mga salita, parirala, pangungusap, at talata gamit ang Filipino Final Letter 
GroupSigns 

 

Nakasusulat ng talata na may sanhi at bunga gamit ang Filipino Final Letter GroupSigns F4PU-IIIi-2.1  

Nakikilala ang mga Filipino Shortform  Signs  

Nakababasa ng mga salita, parirala, pangungusap, at talata gamit ang Filipino Shortform Signs  

Nakasusulat ng isang balangkas mula sa  mga nakalap na impormasyon mula sa binasa  gamit ang 
Filipino Shortform Signs 

F4PU-IV ab-2.1  

Nakikilala ang mga Filipino Repetition  Signs  

Nakababasa ng mga salita, parirala, pangungusap, at talata gamit ang Filipino Repetition Signs  

Nakasusulat ng script  para sa radio broadcasting gamit ang Filipino Repetition Signs F4PU-IVg-2.7.1  

Nakasusulat ng isang maikling tula, talatang nagsasalaysay  ng talambuhay gamit ang Filipino 
Braille Contractions 

F5PU-Ie-2.2  
F5PU-If-2.1  
F5PU-IIc-2.5  

Naipapahayag ang sariling saloobin sa pangyayaring nasaksihan o naobserbahan F5PS-Id-3.1  
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KARAGDAGANG KASANAYANG PAMPAGKATUTO CODE 

Naisusulat ang paksa/layunin ng napakinggang kuwento/usapan/talata, at pinanood na 
dokumentaryo gamit ang Filipino Braille Contractions 

F5PN-Ic-g-7  
F5PN-IIg-17  
F5PD-IIf-13  

Naibabahagi at naisasagawa ang mga magagandang aral na napulot sa nabasang talaarawan, 
talambuhay at sa napanood na dokumentaryo 

F5PB-IIg-11  
F5PD-IIi-14  

Nakasusulat ng payak na patalastas at islogan na may kaugnayang pag-iingat sa pandemya gamit 
ang Filipino Braille Contractions 

F5PU-IIIa-b-2.11  
F5PU-IIIb-2.11  

Naisusulat ang mga impormasyon mula sa binasang teksto gamit ang Filipino Braille Contractions F5EP-IIa-f-10  

Nakapag-uulat tungkol sa napanood at mga gawaing naisasagawa sa tahanan F5PD-IIIb-g-15  

Naibabahagi ang isang pangyayaring nasaksihan at naiuugnay sa sariling karanasan F5PS-IIIb-e-3.1  

Nakasusulat ng isang sulating pormal, di pormal, at liham na nagbibigay ng mungkahi gamit ang 
Filipino Braille Contractions 

F5PU-IId-2.10   
F5PU-IIh-2.9   
F5PU-IIj-2.3  

Nakasusulat ng sariling komposisyon gamit ang mga bagong salitang natutuhan sa Filipino Braille 
Contractions 

F5PT-IVc-j-6  

Nakasusulat ng maikling balita, editoryal, at iba pang bahagi ng pahayagan na ginagamitan ng 
Filipino Braille Contractions 

F5PU-Ia-2.8  
F5PU-IIIj-2.11   
F5PU- IVe-h-2.11  

Nakasusulat ng iskrip para sa radio broadcasting at teleradyo gamit ang Filipino Braille Contractions F5PU-IVc-i-2.12  

Nakikinig at nakatutugon nang angkop at wasto sa napakinggang/nabasang kuwento o tekstong 
impormasyon at usapan 

F6PN-Ia-g-3.1  
F6PN-Ia-g-3.1   
F6PB-Ic-e-3.1.2   
F6PN-Ia-g-3.1   

Naipaliliwanag ang mga kasagutan sa mga tanong nang walang pag-aalinlangan  F6PB-If-3.2.1   

Nakapagbubuod ng narinig/ nabasang kuwento o tekstong impormasyon. F6PB-Ib-5.4   
F6RC-IIe-5.2   
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KARAGDAGANG KASANAYANG PAMPAGKATUTO CODE 

Naipakikita ang pagiging magalang sa tahanan at sa komunidad. F6PS-Id-12.22   
F6PS-IIc-12.13   
F6PS-IIIf-12.19   
F6PS-IVg-12.25   
F6PS-IVh-12.19   

Naisasalaysay muli ang napanood na maikling pelikula o dramang napakinggan sa radyo nang may 
damdamin 
 

F6PD-If—10   
F6VC-IIe-13   
F6PD-IIIh-1-6   

Nakakalap ang mga karanasan, opinyon, at ideya ng mga tao sa paligid sa pagsasagawa ng 
pagsasaliksik 

F6EP-Ib-d-6   
  

Nakasusulat sa braille ng kuwento; talatang nagpapaliwanag at nagsasalaysay na ginagamitan ng 
mga Filipino Braille Contractions 

F6PU-Id-2.2   
F6PU-If-2.1   
F6PU-Ih-2.1   

Nakabubuo ng sariling pananaw sa napakinggang/ nabasang talaarawan at anekdota F6RC-IIdf-3.1.1   
F6RC-IId-f-3.1.1   

Nakagagawa ng sariling talaarawan tungkol sa kanyang araw-araw na karanasan na may damdamin 
at saya 

F6SS -IIb-10   
  

Nakasusulat ng sulating di pormal, pormal, liham pangangalakal, at panuto na ginagamitan ng 
Filipino Braille Contractions 

F6WC-IIf-2.9   
F6WC-IIg-2.10   
F6WC-IIh-2.3   
F6WC-IIi-2.11   

Nagagamit ang mga Contractions sa Filipino Braille sa paggawa ng mga sulatin 

Naibabahagi sa iba ang natutuhang aral sa tekstong napakinggan o nabasa F6PN-IIIe19   

Nasasabi ang sariling karanasan sa pamamagitan ng pagsusuri kung ang pahayag ay opinyon o 
katotohanan 

F6PB-IIIj-19   

Nakagagawa ng tula at sanaysay nang may wastong baybay at bantas gamit ang Filipino Braille 
Contractions 

F6PU-IIIe-2.2   

Naipapahayag ang sariling pananaw sa impormasyong nasa dayagram, tsart, mapa, at graph F6PB-IVg-20   
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KARAGDAGANG KASANAYANG PAMPAGKATUTO CODE 

Nakasusulat ng ulat, balitang pang-isport, liham sa editor, iskrip para sa radio broadcasting, at 
teleradyo na ginagamitan ng Filipino Braille Contractions 

F6PU-IVb-2.1   
F6PU-IVc-2.11   
F6PU-IVf-2.3   
F6PU-IVe-2.12.1   
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BAITANG 7-10 
 

 
KARAGDAGANG KASANAYANG PAMPAGKATUTO 

CODE 

Nakagagawa ng isang video clip sa wikang Filipino na humihikayat sa mga tao na sumunod sa health 
protocol para makaiwas sa sakit na COVID 19 gamit ang kahit anong ICT devices (cellphone, computer, 
tablet) 

F7WG-Ij-6  

Naibabahagi ang mensahe at kaisipang nais iparating ng mga teksto tungkol sa epiko sa Kabisayaan  F7PN-IIa-b-7  

Naihahalintulad ang larong lahi noon at ang mga kasalukuyang libangan na kinagigiliwan sa ngayon F7PB-IIi-12  

Nakagagawa ng isang balita batay sa totoong pangyayari at  pawang katotohanan lamang   F7WG-IIIh-i-16  

Naiuugnay ang natutuhang aral na nakapaloob sa karunungang-bayan sa kasalukuyang karanasan sa 
panahon ng kalamidad at pandemya 

F8PB-Ia-c-22  

Nakabubuo ng sariling sawikain o kasabihang angkop sa kasalukuyang kalamidad at pandemya F8PS-Ia-c-20  

Naibabahagi ang napakinggang pangyayari upang makapagbigay ng tamang impormasyon sa iba  F8PN-Ig-h-22  

Nakabubuo ng sariling hinuha mula sa binasa at karanasan sa buhay F8PB-Ig-h-24  

Nakagagawa ng isang pananaliksik kung paano iingatan ang kalusugan upang makaiwas sa sakit na 
COVID 19 gamit ang ICT devices at mga impormasyong galing sa DOH 

F8PB-Ii-j-25  

Nakagagawa ng sulat pagsang-ayon o pagsalungat tungkol sa pagpapatupad ng Accessibility Law para 
sa PWD 

F8PU-IIc-d-25  

Nakapagbibigay ng alternatibong solusyon o proposisyon tungkol sa kasalukuyang suliranin sa 
pandemya 

F8PB-IIe-f-25  

Naibabahagi ang sariling opinyon at saloobin nang mahinahon at may paggalang sa opinyon ng iba F8PS-IIg-h-28  

Nakasusulat ng maikling kuwento tungkol sa sariling buhay  F8PU-IIg-h-28  

Nakasusulat ng isang tula patungkol sa sariling karanasan sa kasalukuyang pandemya F8PU-IIi-j-29  

Nakagagawa ng isang dokumentaryo na nakahihikayat sa mga tao na makiisa at maging bahagi ng 
solusyon sa kasalukuyang suliranin gamit ang ICT devices 

F8PU-IIId-e-31  
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KARAGDAGANG KASANAYANG PAMPAGKATUTO 

CODE 

Naibabahagi ang magandang programang napanood sa telebisyon o napakinggan sa radyo upang 
mahikayat ang iba na tangkilikin ito 

F8PD-IIIe-f-31  

Nakagagawa ng isang kampanyang panlipunan na may paggalang sa pagkatao at karapatan ng iba na 
gamit ang ICT devices  

F8PT-IIIi-j-33  

Nakabubuo nang wastong pagpapasya sa mga sitwasyong may iba’t ibang damdamin at motibo F8PB-IVg-h-37  

Naipakikita ang pagiging patas at makatuwiran sa pagbibigay ng opinyon  F9WG-Ic-d-42   

Naipahahayag ang opinyon ng malaya ngunit may paggalang sa opinyon ng iba  

Naibabahagi ang magandang aral na natutuhan sa pabula upang magamit sa pang araw-araw na 
buhay 

F9PU-IIc-48   

Naisusulat muli ang isang kuwento na nilagyan ng sariling pananaw at wakas F9PU-IIId-e-54   

Naibabahagi ang aral na natutuhan sa buhay ng mga bayani ng mga bansa sa Kanlurang Asya F9PT-IIIg-h-54   

Naipahahayag ang kahalagahan ng pagtupad sa nakaatang na tungkulin sa tahanan, sa paaralan, at 
sa pamayanan  

F9PS-IVg-h-62   
  

Naibabahagi sa iba ang natutuhang aral sa napanood na cartoon ng isang mitolohiya upang 
makapagpalawak sa kaisipan ng iba  

F10PD-Ia-b-61  

Naipaliliwanag ang sariling opinyon na may paggalang at pagsasaalang-alang sa damdamin ng iba  F10PS-Ia-b-64  

Naibabahagi sa iba ang kabutihan at kagandahang asal na natutuhan sa parabula sa pamamagitan ng 
pagsasabuhay nito 

F10PN-Ib-c-63  

Naihihiwalay ang reyalidad na buhay sa pantasya dulot ng binasang kuwento o nobela  F10PB-IIf-77  
  

Nagagamit ang mga magagandang salita lamang na nakikita sa social media sa 
pakikipagkomunikasyon   

F10PT-IIg-h-75  
  

Naipahahayag ang sariling reaksiyon sa mahinahong pamamaraan  F10PS-IIIa-78  
 

Nakagagamit ng wastong salita sa pagpapahayag ng damdamin na hindi nakakasakit sa kapwa  F10PT-IIIc-78  

Nakapagpapakita nang paggalang sa mga tradisyong kinagisnan ng ibang tao  F10PN-IIIh-i-81  
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KARAGDAGANG KASANAYANG PAMPAGKATUTO 

CODE 

Naisasalaysay muli ang mga mahahalagang pangyayari sa aklat na El Filibusterismo na kapupulutan 
ng aral sa buhay  

F10PD-IVa-b-81  
  

Nailalahad ang sariling paniniwala  gamit ang angkop na pananalita na may paggalang sa paniniwala 
ng iba  

F10WG-IVd-e-80  
  

Nagagamit ang angkop at masining na paglalarawan sa tao, pangyayari, at damdamin nang malapit 
sa katotohanan  

F10WG-IVg-h-82  
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GLOSARYO 
 

Braille paraan ng pagbasa at pagsulat na may iba’t ibang kombinasyon ng anim na tuldok. Ito ang ginagamit 
ng mga taong walang paningin upang sila ay makabasa gamit ang mga daliri sa kamay 

Braille Cell binubuo ng anim na hulmahan ng braille dots kung saan ginagawa ang iba’t ibang kombinasyon ng 
tuldok sa braille 

Contracted Filipino Braille Code kung saan ang mga titik ng alpabeto at iba pang kombinasyon ng iba’t ibang 
braille dots ay may katapat na kahulugan bilang isang salita, bahagi ng salita, at klaster ng mga titik 
 

Modelo ng braille cell ginawang kagamitan sa pagtuturo upang maipakita ang braille cell, braille dots, at mga ayos ng 
braille dots sa mga titik ng alpabeto gamit ang karton at iba pang kagamitan sa tahanan 
 

Slate gamit sa pagsulat ng braille na iniipitan ng papel at pinaghuhulmahan ng anim na tuldok ng braille dots 
gamit ang stylus 

Stylus gamit sa pagsulat ng braille na may maliit na hawakan at matulis na dulo na ginagamit sa pagtuldok 
ng braille dots sa slate 
 

Tactile Discrimination kakayahang matukoy ang mga bagay o impormasyon tulad ng tekstura, hugis, sukat, temperatura, at 
iba pa sa pamamagitan ng pandama gamit ang mga kamay 
 

Uncontracted Filipino Braille Code kung saan ang mga salita ay binabasa at isinusulat ayon sa wastong baybay gamit 
ang mga titik ng braille 
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MATHEMATICS 
 

DESCRIPTION 
 
          Mathematics is a complex subject that requires visual support in understanding the concepts.  This is why the acquisition of 
mathematical skills can be more difficult for learners with visual impairment due to the abstract nature of many essential concepts 
and the highly visual presentation of the subject. However, many such visual ideas and concepts can be converted into non-visual 
experiences, hence suitable and accessible for  learners with visual impairment.  Thus, it is imperative for special education teachers 
and regular math teachers to be fully aware of and implement instructional accommodations such as the use of Nemeth Braille code, 
Cranmer abacus, and adapted learning materials as well as assistive devices. 
 

The Nemeth Braille Code, developed by Dr. Abraham Nemeth, is the code for mathematics and scientific notations using 
standard six dots braille cells. The codes are close to visual configurations of particular symbols used with sighted children, which 
make them easy to learn. The Nemeth Braille Code for Mathematics and Science Notations, 1972 Revision is to be used as reference 
for this additional curriculum content.   

 
The Cranmer Abacus is a mechanical device invented by Dr. Tim V. Cranmer. It functions as the paper and pencil for 

students with visual impairment when performing arithmetic calculations.  The Cranmer abacus is a rectangular frame with 13 or 15 
vertical rods, five movable beads, and separation bar.  It has a piece of soft fabric or rubber placed behind the beads to prevent 
from slipping.   
 

With these tools and skills, learners with visual impairment will have confidence to learn mathematics together with their 
sighted peers and gain basic knowledge and life skills in order for them to be productive in life and society. 
 

CONTENT AREAS 

Integration of Nemeth Braille Codes in 

Mathematical Concepts 

It comprises Nemeth Braille Codes and their rules to optimize the learning of 

mathematical concepts. It includes the reading and writing of whole numbers, 

fractions, decimal numbers, shapes, mathematical signs and symbols, formulas, 

equations, algebraic expressions ,geometrical figures, etc. 
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CONTENT AREAS 

Proper Orientation and Computation using 

Cranmer Abacus 

 

 

It deals with the proper orientation on the parts of a Cranmer Abacus, setting and 

clearing of beads that correspond to the place value, arithmetic calculations on whole 

numbers, fractions, decimal numbers, and problem solving in the abacus using the 

different formulas. 

Proper Orientation on the Application of 

Assistive Devices 

It deals with the proper orientation on the application of assistive devices (depending 

on the availability) according to their functions and command, performing complex 

mathematical operations such as trigonometric functions, statistics, and problem 

solving. 

 
KEY STAGE STANDARDS 
 

KINDERGARTEN 1 -3 4-6 7-10 

At the end of Kindergarten, 
the learner demonstrates 
understanding of objects 
sorted and classified according 
to attributes (shapes, sizes, 
etc.), identifies and recognizes 
number concepts up to 
quantities of 10, reads and 
writes numbers up to 10 in 
Nemeth Code, and solves 
simple addition and 
subtraction problems using 
concrete objects.  
 
 
 

At the end of Grade 3, the 
learner demonstrates 
understanding of the concepts 
of whole numbers up to 
10,000, ordinal numbers, and 
fraction using the Nemeth 
Code; applies addition, 
subtraction, multiplication, and 
division of whole numbers 
including money in 
mathematical problems using 
the Nemeth Code and the 
Cranmer abacus; and analyzes 
and interprets geometrical 
figures using 3D-models and 
tactile graphics. 

At the end of Grade 6, the 
learner demonstrates 
understanding of the four 
fundamental operations 
involving whole numbers, 
fraction, decimal, ratio and 
proportion, and percent using 
the Nemeth Code and abacus; 
applies knowledge of 
circumference and area of plane 
figures; volume and surface 
area of solid figures; 
temperature; speed; distance; 
and time using the Nemeth 
code, Cranmer abacus, and 3D-
models or tactile graphics. 

At the end of Grade 10, the 
learner demonstrates 
understanding of complex 
mathematical operations 
such as in algebra, 
geometry, trigonometry, 
statistics, and probability 
using the Nemeth code, 
abacus, or scientific 
calculator. 
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The Additional Curriculum Content (ACC) in Nemeth Braille Code and Cranmer Abacus will serve as a guide for the SPED teachers 
and regular/receiving teachers in crafting and in developing modules for learners with visual impairment to be used by the 
parent/guardian at home. These supplementary competencies will reinforce the learners’ understanding of the mathematical concepts 
using the Nemeth Braille Code and the Cranmer Abacus, and will enable them to acquire meaningful learning experience using tactile 
graphics and other assistive devices. Meanwhile, the 1972 Edition of Nemeth Braille Code will serve as the manual of the SPED 
teachers and regular/receiving teachers in teaching the rules indicated in the developed competencies in ACC. Assistive devices and 
technology like measuring tools with tactile labels, tactile graphics, talking scientific calculator, audio graphing calculator, LaTeX, 
smart phones with screen reader, and other software can also be used as long as they are available at home. Using the principle of 
curriculum flexibility and differentiated instruction, the teacher is strongly advised to repeat or unpack the ACC to more specific 
learning competencies should circumstances require. SPED teachers and regular/receiving teachers may also choose the best learning 
intervention and shorten the time when the essential learning competencies have already been attained by the learners with visual 
impairment and exercise prudence in making decisions on the most essential yet effective learning intervention especially during this 
time. It will be on the learners’ advantage if the lesson from the ACC will be given ahead of one lesson from the regular class to 
equip them with the needed codes and skills in computation in order for them to cope in the regular class.   
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KINDERGARTEN 
 

 
CONTENT STANDARDS 

 
PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

The learner… The learner should be able to… The learner should be able to…  
demonstrates an understanding 
of the different objects in the 
environment, their properties or 
attributes (e.g., color, size, 
shapes, and functions), and 
their ability to be manipulated 
based on these properties and 
attributes 

manipulate objects based on 
their properties and attributes 

1. identify objects according to shapes, 
size, and color 

 

2. describe objects based on its attributes  
3. describe objects based on its specific 
attributes 

 

4. identify similarities and differences 
between two objects 

 

5. sort/classify objects into groups 
according to specific attributes: shapes, 
size, color 

MKSC-00-6 
 

demonstrates an understanding 
of numbers up to 10   

recognize the relationship 
between numbers and quantity  

1. match objects/ tactile materials in one-
to-one correspondence 

- object to object 
- object to tactile material 

          - tactile material to tactile material 

 

2. recognize sets of objects up to 10  

3. count objects with one-to-one 
correspondence up to quantities  of 10 

MKSC-00-23 
 

4. compare two or more sets of objects 
up to 10 

 

5. identify numerals up to 10  

6. match numerals to a set of objects (1 
to 10) 
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CONTENT STANDARDS 

 
PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

The learner… The learner should be able to… The learner should be able to…  
7. read and write numerals up to 10 in 
nemeth code  

 

8. compare quantities to determine which 
is greater than, less than, or equal 

 

9. identify number that comes before, 
after, or in between 

MKC-00-5 
 
 

10. arrange three numbers from least to 
greatest/ greatest to least 

MKC-00-6 

11. identify the missing number in a 
given series 

 

demonstrates an understanding 
of simple addition and 
subtraction and use them to 
solve problems 

perform simple operations on 
whole numbers up to 10 
concrete objects or tactile 
materials 

1. use the words “put together, “add to” 
“plus” and “in all” that indicate the 
concept of adding whole numbers 

MKAT-00-26 
 

2. use the words “take away” 
“minus/less” and “are left” that indicate 
the concept of subtracting whole 
numbers 

MKAT-00-4 
 

3. use manipulative materials/ tactile 
materials to explore the concepts of 
addition and subtraction with sums or 
differences from 0 to 10 

 

4. use concrete objects/tactile materials 
to determine answers to addition and 
subtraction problems 
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CONTENT STANDARDS 

 
PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

The learner… The learner should be able to… The learner should be able to…  
6. add up to quantities of 10 using 
concrete objects 

MKA-00-8 
 

7. subtract up to quantities of 10 using 
concrete objects 

8. solve number stories involving addition 
and subtraction up to quantities of 10 
using concrete objects 

 

9. write addition and subtraction number 
sentences using the nemeth code 

MKAT-00-10 

demonstrates an understanding 
of the concept of time 

tell time 1. recognize and name the hour and 
minutes hand in a clock 

MKME-00-6 
 
 

2. tell time by the hour MKME-00-7 
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GRADES ONE TO THREE 
 

 
CONTENT STANDARDS 

 
PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

The learner… The learner should be able to… The learner should be able to…  
demonstrates an understanding 
of whole numbers up to 100, 
ordinal numbers up to 10th, and 
money up to PhP100 

recognize, represent, and order 
whole numbers up to 100 and 
money up to PhP100 in various 
forms and contexts 
  

identify numbers up to 100 including 
money 

M1NS-Ia-1.1 

read and write the  number sign, 
mathematical numbers, peso and centavo 
signs, and relation symbols using the 
Nemeth code 

M1NS-lf-9.1, 
M1NS-lj-19.1 

recognize and represent ordinal 
numbers up to 10th in various 
forms and contexts 

read and write ordinal numbers up to 10th 
using the Nemeth code  

demonstrates an understanding 
of addition and subtraction of 
whole numbers up to 100 
including money 

 

 
 
 
 
 

apply addition and subtraction 
of whole numbers up to 100 
including money in 
mathematical problems and 
real-life situations 

read and write simple addition equation up 
to two (2) digits addends using the plus 
and equal signs code 

M1NS-IIa-23 

perform the direct and indirect addition up 
to two (2) digits addends step by step 
using the abacus 

 

read and write simple subtraction equation 
up to two (2) by two (2) digit numbers 
using the minus and equal signs code 

M1NS-llf-24 

perform the direct and indirect subtraction 
up to two (2) by two (2) digit numbers, 
step by step using the abacus 

 

demonstrates an 
understanding of fractions ½ 
and 1/4 

recognize, represent, and 
compare fractions ½ and 1/4 in 
various forms and contexts 

recognize and write the fractions ½ and 
¼ using the opening and closing fraction 
indicators and fraction line code 
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CONTENT STANDARDS 

 
PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

demonstrates an 
understanding of continuous 
and repeating patterns and 
mathematical sentences 

apply knowledge of continuous 
and repeating patterns and 
number sentences in various 
situations 

identify and write different shapes using 
the shape indicator and geometrical 
shapes code 

 

demonstrates an understanding 
of time and non- standard units 
of length, mass, and capacity 

apply knowledge of time and 
non-standard measures of 
length, mass, and capacity in 
mathematical problems and 
real-life situations 

recognize and write time, length, mass, 
and capacity using the mathematical 
punctuation indicators code M1ME-IVb-3 

demonstrates an understanding 
of whole numbers up to 1000, 
ordinal numbers up to 20th, and 
money up to PhP100 

recognize, represent, compare, 
and order whole numbers up to 
1000, ordinal numbers up to 
20th, and money up to PhP100 
in various forms and contexts 

recognize and write numbers up to 1000 
and ordinal numbers up to 20th using the 
code M2NS-la-1.2 

demonstrates an understanding 
of addition of whole numbers up 
to 1000 including money 

apply addition of whole numbers 
up to 1000 including money in 
mathematical problems and 
real-life situations 

use and write mathematical comma and 
parentheses symbol in number equation 
using the code 

M2NS-lc-9.2 

perform addition of three (3) digit 
addends without and with regrouping 
using the abacus 

 

demonstrates an understanding 
of subtraction and multiplication 
of whole numbers up to 1000 
including money 

apply subtraction and 
multiplication of whole numbers 
up to 1000 including money in 
mathematical problems and 
real-life situations 

perform subtraction of three (3) by three 
(3) digit numbers without and with 
regrouping using the abacus 

M2NS-lla-32.5 

read and write multiplication equation 
with multiplication sign code 

 



 

Page 54 of 79 
 

 
CONTENT STANDARDS 

 
PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

perform simple multiplication with one (1) 
digit multiplier, step by step using the 
abacus 

 

demonstrates an understanding 
of division of whole numbers up 
to 1000 including money 
 

apply division of whole numbers 
up to 1000 including money in 
mathematical problems and 
real-life situations 

read and write division equation with 
division sign code 

 

demonstrates an understanding 
of unit fractions 

recognize and represent unit 
fractions in various forms and 
contexts 

perform simple division with one (1) digit 
divisor, step by step using the abacus  

demonstrates an understanding 
of time, standard measures of 
length, mass and capacity and 
area using square - tile units 

apply knowledge of time, 
standard measures of length, 
weight, and capacity, and area 
using square - tile units in 
mathematical problems and 
real-life situations 

read and write formulas of finding the 
time, length, weight, capacity and area in 
solving mathematical problems using the 
Nemeth code 

 

demonstrates an understanding 
of whole numbers up to 10 000, 
ordinal numbers up to 100th, 
and money up to PhP1000 

recognize, represent, compare, 
and order whole numbers up to 
10 000, and money up to 
PhP1000 in various forms and 
contexts 

recognize and write numbers up to 10 
000 and money with mathematical 
comma including ordinal numbers up to 
100th using the code 

M3NS-ld-27.6 

demonstrates an understanding 
of addition and subtraction of 
whole numbers including money 

apply addition and subtraction 
of whole numbers including 
money in mathematical 
problems and real-life situations 

perform addition of three (3) to four (4) 
digit addends without and with 
regrouping using the abacus 
 

M3NS-lg-32.6 
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CONTENT STANDARDS 

 
PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

perform subtraction of three (3) to four 
(4) digit numbers without and with 
regrouping using the abacus 

 

demonstrates an understanding 
of multiplication and division of 
whole numbers including money 

apply multiplication and division 
of whole numbers including 
money in mathematical 
problems and real-life situations  

perform simple multiplication with two (2) 
digit multiplier, step by step using the 
abacus 

M3NS-llg-55.3 

 perform simple division with three (3) to 
four (4) digit dividends by one (1) digit 
divisor, step by step  without and with 
remainder using the abacus 

 

demonstrates an understanding 
of lines and symmetrical designs 

recognize and represent lines in 
real objects and designs or 
drawings and complete 
symmetrical designs 

recognize and write point, line, line 
segment, and rays using the code M3GE-llle-11 

 

 
 
 
 
 
 
 
 
 
 
 
 
 



 

Page 56 of 79 
 

GRADES FOUR TO SIX 
 

 
CONTENT STANDARDS 

 
PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

The learner… The learner should be able to… The learner should be able to…  
demonstrates an understanding 
of multiplication and division of 
whole numbers including money 

apply multiplication and division 
of whole numbers including 
money in mathematical 
problems and real-life situations 

utilize the abacus in solving mathematical 
problems in multiplication with three (3) 
to four (4) digit numbers multiplicand by 
one (1) to two (2) digit numbers 
multiplier including money 

M4NS-If-54.3 

  utilize the abacus in solving mathematical 
problems in division with three (3) to 
four (4) digit numbers dividend by one 
(1) to two (2) digit numbers divisor 
including money without and with 
remainder 

 

demonstrates an understanding 

of improper fractions, mixed 

numbers, and decimals 

recognize and represent 

improper fractions, mixed 
numbers, and decimals 

read and write improper fractions, mixed 
numbers, and decimal numbers using 
the code 

M4NS-IIe-80 

set and read improper fractions, mixed 
numbers and decimal numbers using the 
abacus 

 

demonstrates an understanding 
of concepts of parallel and 
perpendicular lines, angles, 
triangles, and quadrilaterals. 

describe parallel and 
perpendicular lines, angles, 
triangles, and quadrilaterals 

identify and write kinds of lines, angles, 
triangles, including parallelogram, 
trapezoid, and rhombus using the code 
and tactile materials 

M4GE-IIIc-17 

write and add similar and dissimilar 
fractions, step by step using the abacus 
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CONTENT STANDARDS 

 
PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

The learner… The learner should be able to… The learner should be able to…  
write and subtract similar and dissimilar 
fractions, step by step using the abacus 
 

 

write and multiply fractions and mixed 
numbers, step by step using the abacus 

M5NS-Ig-90.1 

write and divide fractions and mixed 
numbers, step by step using the abacus 

M5NS-Ii-96.1 

demonstrates an understanding 
of four fundamental operations 
involving decimals and ratio and 
proportion 

apply the four fundamental 
operations involving decimals 
and ratio and proportion in 
mathematical problems and 
real-life situations 

write and add decimal numbers through 
ten thousandths using the abacus 

M5NS-IIb-106.1 

write and subtract decimal numbers 
through ten thousandths using the abacus 

M5NS-IId-111.1 

write and multiply decimal numbers with 
two (2) decimal places multipliers, step by 
step using the abacus 

M5NS-IId-111.2 

write and divide decimal numbers with two 
(2) decimal places divisors, step by step 
using the abacus 

M5NS-IIf-116.1 

recognize and write ratio and proportion 
symbols using the code 

M5NS-IIh-122 

utilize the abacus in solving mathematical 
problems on ratio and proportion 

M5NS-IIj-127 

demonstrates an understanding 
of the use of percent 

apply percent in mathematical 
problems and real-life situations 

read and write percentage equations 
using the percentage code 

 

utilize the abacus in solving mathematical 
problems on percentage 
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CONTENT STANDARDS 

 
PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

The learner… The learner should be able to… The learner should be able to…  
demonstrates an understanding 
of area, volume, and 
temperature 

apply knowledge of area, 
volume, and temperature in 
mathematical problems and 
real-life situations 

read and write the formula in 
finding the circumference and area 
of a circle using the code 

 

utilize the abacus and the formula 
in finding the circumference and 
area of a circle 

M5ME-IVa-74 

read and write the formula in finding the 
volume of a cube and rectangular prism, 
using the code 

M5ME-IVc-77 
utilize the abacus and the formula in 
finding the volume of a cube and 
rectangular prism 

read and write unit of measure of volume 
of cube and rectangular prism, using the 
code 

M5ME-IVc-78 

read and write temperature in Nemeth 
code 

M5ME-IVf-85 

demonstrates an understanding 
of the four fundamental 
operations involving fractions 
and decimals 

apply the four fundamental 
operations involving fractions 
and decimals in mathematical 
problems and real-life situations 

read and write non-terminating and 

repeating decimal in Nemeth code. 
M6NS-Ii-119 

demonstrates an understanding 
of order of operations, ratio and 
proportion, percent, exponents, 
and integers 

apply knowledge of order of 
operations, ratio and proportion, 
percent, exponents, and 
integers in mathematical 
problems and real-life situations 

recognize and write negative integers 
using the code 
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CONTENT STANDARDS 

 
PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

The learner… The learner should be able to… The learner should be able to…  
demonstrates an understanding 
of sequence in forming rules, 
expressions, and equations 

apply knowledge of sequence, 
expressions, and equations in 
mathematical problems and 
real-life situations 

read and write algebraic expressions 
and equations in Nemeth code 

M6AL-IIIe-17 

demonstrates an understanding 
of rate and speed, and of area 
and surface area of plane and 
solid/space figures 

apply knowledge of speed, area, 
and surface area of plane and 
solid/space figures in 
mathematical problems and 
real-life situations 

read and write the formulas in speed, 
distance, and time, using the code 

M6ME-IIIg-17 

read and write the formulas of surface 
area of cubes, prisms, pyramids, 
cylinders, cones, and spheres in Nemeth 
code 

M6ME-IIIi-93 

demonstrates an understanding 
of volume of solid figures and 
meter reading 

apply knowledge of volume of 
solid figures and meter reading 
in mathematical problems and 
real-life situations 

read and write the formulas of volume of 
cylinders, pyramids, cones, and spheres 
in Nemeth code 

M6ME-IVb-97 utilize the abacus and the formula in 
solving mathematical problems on finding 
the speed, distance, time, surface area 
and volume 
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GRADE SEVEN TO TEN 
 

Content Standards Performance Standards 
 

Additional Competencies 
 

Code 

The learner… The learner should be able 
to… 

The learner should be able to… 
 

demonstrates an 
understanding of key concepts 
of sets and the real number 
system 

formulate challenging 
situations involving sets and 
real numbers and solve these 
in a variety of strategies 

recognize and write sets, elements,  subsets, 
universal sets, null set, cardinality of sets, 
union and intersection of sets and the 

difference of two sets using the code 

 

read and write absolute value of a number 
using the code 

M7NS-Ic-1 

read and write radical signs using the code M7NS-Ig-2 

demonstrates an 
understanding of key concepts 
of algebraic expressions, the 
properties of real numbers as 
applied in linear equations, 
and inequalities in one 
variable 

model situations using oral, 
written, graphical, and 
algebraic methods in solving 
problems involving algebraic 
expressions, linear equations, 
and inequalities in one 
variable 

read and write polynomials including baseline 
indicator using the code 

 

read and write algebraic inequalities using 
the code 

 

demonstrates an 
understanding of key 
concepts of geometry of 
shapes and sizes, and 
geometric relationships 

create models of plane figures 
and formulate and solve 
accurately authentic problems 
involving sides and angles of a 
polygon 

read and write line segments and rays using 
the code 

M7GE-IIIa-2 

read and write different kinds of angles using 
the code  

M7GE-IIIa-3 

read and write parallel lines and 
perpendicular lines using the code 

M7GE-IIIc-1 

name parts of a circle (e.g.sircle C,  , 𝐴𝐵̅̅ ̅̅ ̅) 

using the code 
M7GE-IIIg-1 
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Content Standards Performance Standards 
 

Additional Competencies 
 

Code 

The learner… The learner should be able 
to… 

The learner should be able to… 
 

demonstrates an 
understanding of key 
concepts, uses and 
importance of Statistics, data 
collection/gathering and the 
different forms of data 
representation, measures of 
central tendency, measures of 
variability, and probability 

collect and organize data 
systematically and compute 
accurately measures of 
central tendency and 
variability and apply these 
appropriately in data 
analysis and interpretation 
in different fields 

read and write summation symbols using the 
code 

M7SP-IVf-1 

read and write the formulas of measures of 
central tendency of ungrouped and grouped 
data using the code 

M7SP-IVf-g-1 

read and write the formulas of measures of 

variability of  grouped and ungrouped data 
using the code 

M7SP-IVh-1 

demonstrates an 
understanding of key concepts 
of factors of polynomials, 
rational algebraic expressions, 
linear equations and 
inequalities in two variables, 
systems of linear equations 
and inequalities in two 
variables and linear functions 

formulate real-life problems 
involving factors of 
polynomials, rational algebraic 
expressions, linear equations 
and inequalities in two 
variables, systems of linear 
equations and inequalities in 
two variables and linear 
functions, and solve these 
problems accurately using a 
variety of strategies 

read and write formula for the slope using 
the code 

 

read and write the systems of linear 
equations and inequalities in two variables 

using the code.(e.g. 
𝑎1

𝑎2
=

𝑏1

𝑏2
 = 

𝑐1

𝑐2
 , and others) M8AL-Ih-1, 

M8AL-Ih-2, 
M8AL-Ih-3, 
M8AL-II-2 

Demonstrates an 
understanding of key concepts 
of axiomatic structure of 
geometry and triangle 
congruence 

communicate mathematical 
thinking with coherence and 
clarity in formulating, 
investigating, analyzing, and 
solving real-life problems 

read and write congruence symbol using the 
code 

M8GE-IIId-1, 
M8GE-IIIf-1 
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Content Standards Performance Standards 
 

Additional Competencies 
 

Code 

The learner… The learner should be able 
to… 

The learner should be able to… 
 

involving congruent triangles 
using appropriate and 
accurate representations 

demonstrates an 
understanding of key concepts 
of inequalities in a triangle, 
and parallel and perpendicular 
lines 

communicate mathematical 
thinking with coherence and 
clarity in formulating, 
investigating, analyzing, and 
solving real-life problems 
involving triangle inequalities, 
and parallelism and 
perpendicularity of lines using 
appropriate and accurate 
representations 

read and write perpendicular symbol using 
the code 

M8GE-IVe-1 

demonstrates an 
understanding of key concepts 
of quadratic equations, 
inequialities and functions, 
and rational algebraic 
equations 

investigate thoroughly 
mathematical relationships in 
various situations, formulate 
real-life problems involving 
quadratic equations, 
inequalities and functions, and 
rational algebraic equations 
and solve them using a variety 
of strategies 

read and write quadratic formula using the 
code 

M9AL-la-b-1 

demonstrates an 
understanding of key concepts 
of variation and radicals 

formulate and solve accurately 
problems involving radicals 

read and write radical indices using the code 
M9Al-llf-1 
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Content Standards Performance Standards 
 

Additional Competencies 
 

Code 

The learner… The learner should be able 
to… 

The learner should be able to… 
 

demonstrates an 
understanding of key concepts 
of parallelograms and triangle 
similarity 

investigate, analyze, and solve 
problems involving 
parallelograms and triangle 
similarity through appropriate 
and accurate representation   

read and write similarity symbols (e.g.  
∆ 𝐴𝐵𝐶~∆𝐷𝐸𝐹  ) using the code 

M9GE-IIIg-1 
 

demonstrates an 
understanding of the basic 
concepts of trigonometry 

apply concepts of 
trigonometric ratios, formulate 
and solve real-life problems 
with precision and accuracy   

read and write six trigonometric functions 
using the code 

M9GE-IVa-1 
 

read and write formulas of laws of sines and 
cosines using the code 

M9GE-IVf-g-1 

utilize abacus/talking scientific calculator/ 
computer with scientific calculator/scientific 
calculator in android phone involving 
trigonometric functions, laws of sines and 
cosines 

 

demonstrates an 
understanding of key concepts 
of sequences, polynomials, 
and polynomial equations 

formulate and solve problems 
involving sequences, 
polynomials, and polynomial 
equations in different 
disciplines through appropriate 
and accurate representations 

read and write formulas of arithmetic 
sequence and some of the  given arithmetic 
sequence using the code 

 

read and write formulas of geometric means, 
nth term of a geometric sequence, and sum 
of the terms of a given finite or infinite 
geometric sequence using the code 

 

read and write polynomials using long 
division and synthetic division using the code 

M10AL-Ig-1 

demonstrates an 
understanding of key concepts 

formulate and find solutions to 
challenging situations 

read and write distance formula using the 
code 

M10GE-IIg-2 
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Content Standards Performance Standards 
 

Additional Competencies 
 

Code 

The learner… The learner should be able 
to… 

The learner should be able to… 
 

of circles and coordinate 
geometry 

involving circles and other 
related terms in different 
disciplines through appropriate 
and accurate representations 
  
formulate and solve problems 
involving geometric figures on 
the rectangular coordinate 
plane with perseverance and 
accuracy 

read and write equation of a circle using the 
code 

M10GE-IIh-1 

read and write permutation formula using the 
code 

M10SP-IIIa-1 

utilize abacus/talking scientific calculator/ 
computer with scientific calculator/scientific 
calculator in android phone in solving 
problems involving distance formula, 
permutation formula, circles, and other 
related terms 
 

M10SP-IIIb-1 

demonstrates an 
understanding of key concepts 
of combinatorics and 
probability 

use precise counting 
technique and probability in 
formulating conclusions and 
making decisions 

read and write  combination  formula using 
the code 

M10SP-IIIc-1 

utilize abacus/talking scientific calculator/ 
computer with scientific calculator/scientific 
calculator in android phone in solving 
problems in combination formula 
 

 

demonstrates an 
understanding of key concepts 
of measures of position 

conduct systematically a mini-
research applying the different 
statistical methods 

read and write measures of position formula 
using the code 

M10SP-IVa-1 
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GLOSSARY 

Audio Graphing 
Calculator 

an audible calculator program designed for use by individuals who are blind. 

Assistive 
Technology 

any device, software, or equipment that helps people work around challenges so they can learn, 
communicate, and function better. 

LaTeX a system for high-quality technical typesetting that can be used by learners with visual impairment in 
reading and writing equations online or in the computer. 

Tactile Graphic a means of conveying non-textual information to people who are blind or visually impaired and may 
include tactile representations of pictures, maps, graphs, diagrams, and other images. 

Talking Calculator adapted calculator with built-in speech synthesizer. 
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UNIFIED ENGLISH BRAILLE 
 
DESCRIPTION 
 
The Unified English Braille (UEB) is a system developed to harmonize braille codes and eliminate ambiguity in the interpretation of 
different braille symbols. Orientation, Familiarization, & Memorization of the Rules in utilizing the UEB will make the learner associate 
himself/herself with the mainstream of society in terms of accessibility of print materials because the ratio of print symbol to braille 
symbol is exactly one-to-one. The configuration of dots in UEB is based on the principle of being either a prefix or a root. 
 
  

CONTENT AREAS DESCRIPTION 

Recognition of the Unified English Braille 

 

Recognize and identify Braille Codes in the Unified English Braille 

Reading in English (Uncontracted and Contracted) 

using the Unified English Braille 

 

Read uncontracted and contracted words or texts using the Unified 

English Braille 

Writing in English (Uncontracted and Contracted) using 

the Unified English Braille 

 

Write uncontracted and contracted words or texts using the Unified 

English Braille 
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Key Stage Standards 

Kindergarten 1 to 3 4-6 7-10 

 The learner demonstrates 
an understanding of 
letter representation of 
sounds—that letters as 
symbols have names and 
distinct sounds. 

 The learner demonstrates 
an understanding of 
acquiring new words/ 
widening his/her 
vocabulary links to 
his/her experiences. 

 The learner 
demonstrates fluency 
and comprehension in 
reading uncontracted 
and contracted words, 
phrases, sentences, and 
short stories. 

 The learner 
demonstrates fluency, 
comprehension, and 
accuracy in reading 
various text types in 
Braille and appropriate 
speed and accuracy in 
writing Braille signs and 
contracted words and 
texts. 

 
 

 The learner demonstrates 
independent learning skills 
in using the Unified English 
Braille (UEB), and in 
accessing information 
through different assistive 
and adaptive devices and a 
variety of relevant and 
accessible learning 
materials. 
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KINDERGARTEN 
 

CONTENT STANDARDS PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

The child expresses one’s feeling, 
thoughts, and ideas 

The child shall be able to increase 
vocabulary for expressing one’s 
feelings 

 Use the proper expression in introducing 
oneself e.g., I am/My name is ______  

 

The child demonstrates an 
understanding of letter 
representation of sounds – that 
letters as symbols have names 
and distinct sounds 

The child shall be able to identify the 
letter names and sounds 

 Recognizes that letters represent sounds 
 Identifies beginning/ middle/ final sounds 

of words 

 Tells which words have the same 
beginning and final sounds 

 

The child demonstrates an 

understanding of acquiring new 

words/ widening his/her 

vocabulary links to his/her 

experiences 

The child shall be able to actively 

engage in meaningful conversation 

with peers and adults using varied 

spoken vocabulary 

 Name the places and the things found in 

the home, classroom, school, and 

community 

 Give the names of family members, school 

personnel, and community helpers, and 

the roles they play/ jobs they do/things 

they use 

 Talk about family members, pets, toys, 

foods, or members of the community using 

various appropriate descriptive words 

 

The child demonstrates an 

understanding of increasing 

his/her conversation skills 

The child shall be able to confidently 

speaks and expresses his/her feelings 

and ideas in words that make sense 

 Use polite greetings and courteous 

expressions in appropriate situations  

1.1 Good Morning/Afternoon  

1.2 Thank You/You’re Welcome  

1.3 Excuse Me/I’m Sorry 1.4 Please…./May 

I….. 
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CONTENT STANDARDS PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

 Talk about likes/dislikes (foods, pets, toys, 

games, friends, places) 

The child demonstrates an 

understanding of different types of 

weather and changes that occur in 

the environment 

The child shall be able to talk about 

how to adapt to the different kinds of 

weather and care for the 

environment 

 Tells and describes the different kinds of 

weather (sunny, rainy, cloudy, stormy, 

windy) 

 Identifies what we wear and use for each 

kind of weather 

 Observe safety practices in different kinds 

of weather 

 

The child demonstrates an 

understanding of characteristics 

and needs of animals and plants 

and how they grow 

The child shall be able to 

communicate the usefulness of 

animals and plants and practice ways 

to care for them 

 Names common animals 

 Observe, describe, and examine common 

animals using one’s senses 

 Identifies the needs of animals  

 Identifies ways to care for animals  

 Identifies and describes how animals can 

be useful 

 Name common plants 

 Observes, describes, and examines 

common plants using their senses 

 Groups plants according to certain 

characteristics, e.g., parts, kind, habitat 

 Identify needs of plants and ways to care 

for plants 

 Identify and describe how plants can be 

useful 
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CONTENT STANDARDS PERFORMANCE STANDARDS ADDITIONAL COMPETENCIES CODE 

The child demonstrates an 

understanding of physical 

properties and movement of 

objects 

The child shall be able to work with 

objects and materials safely and 

appropriately 

 Identifies simple ways of taking care of the 

environment 

 Explores simple cause - and -effect 

relationships in familiar events and 

situations 
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GRADES ONE TO THREE 
 

ADDITIONAL COMPETENCIES  Code 

 Reads words with short a, e, i, o, and u sound in CVC pattern (word families) (uncontracted) 
 Reads phrases, sentences, and short stories consisting of words with short sound a, e, i, o, and u and then 

answer the Wh questions about them. 
 Writes words with short a, e, i, o, u. 

EN3PWR-Ia-b-7 

 Reads words with short a, e, i, o , u sound in CVCC pattern (word families)(uncontracted) 
 Reads phrases, sentences, and short stories consisting of words in CVCC pattern 
 Writes words with CVCC pattern 

 

 Blends consonant sounds to decode words beginning with L blends, R blends, S blends. (uncontracted) 
 Reads phrases, sentences, and short stories consisting of words with consonant blends. 
 Writes words with consonant blends. 

 

 Reads words with consonant digraphs: ch, sh, wh, th, ph (uncontracted) 
 Reads phrases, sentences, and short stories consisting of words with consonant digraphs 
 Writes words with consonant digraphs 

EN3PWR-IIi-j-22.1 

 Reads words with long a, i, o, u sound (uncontracted) 
 Reads phrases, sentences, and short stories consisting of words with long a, i, o, u sound 
 Writes words with consonant long a, i, o, u sound 

 

 Reads words consisting vowel digraphs: ei, ay, ea, ee, oo, oa (uncontracted) 
 Reads phrases, sentences, and short stories consisting of words with vowel digraphs: ei, ay, ea, ee, oo, oa 
 Writes words with vowel digraphs: ei, ay, ea, ee, oo, oa 

 

 Reads words with vowel dipthongs: oy, oi, ou, ow (uncontracted) 
 Reads phrases, sentences, and short stories consisting of words with vowel dipthongs: oy, oi, ou, ow  
 Writes words with vowel dipthongs: oy, oi, ou, ow 

 

 Reads alphabetic word sign 
 Reads phrases and sentences with alphabetic wordsign 
 Writes phrases and sentences with alphabetic wordsign 
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ADDITIONAL COMPETENCIES  Code 

 Reads words with strong wordsign 
 Reads phrases and sentences with strong wordsign 
 Writes phrases and sentences with strong wordsign 

 

 Reads words with strong contraction  
 Reads phrases and sentences with strong contraction  
 Writes phrases and sentences with strong contraction 

 

 Reads words with strong group sign  
 Reads phrases and sentences with strong groupsign  
 Writes phrases and sentences with strong groupsign 

 

 Reads words with lower word sign  
 Reads phrases and sentences with lower wordsign  
 Writes phrases and sentences with lower wordsign 

 

 Reads words with lower group sign  
 Reads phrases and sentences with lower groupsign  
 Writes phrases and sentences with lower groupsign 

 

 Reads words with initial-letter contractions:  
Beginning with dot 5 

Beginning with dots 4,5 

Beginning with dots 4,5,6 

 Reads phrases and sentences with initial-letter contractions  

 Writes phrases and sentences with initial-letter contractions 

 

 Reads words with final-letter groupsigns:  
Beginning with dots 4,6 

Beginning with dots 5,6 

 Reads phrases and sentences with final-letter groupsigns  

 Writes phrases and sentences with final-letter groupsigns 
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ADDITIONAL COMPETENCIES  Code 

 Reads words with short forms 
 Reads phrases and sentences with shortforms  
 Writes phrases and sentences with shortforms 

 

 Reads short stories with contracted words learned  

 Interprets simple tactile graphics (e.g., tactile maps of unfamiliar places, signs, and symbols)  
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GRADES FOUR TO SIX 
 

ADDITIONAL COMPETENCIES CODE 

 Recognizes the parts of a simple paragraph in braille  

 Gives the significant details of a literary text in braille  

 Reads information reports, narratives, and other text types in braille  

 Reads brailled sentences with adjectives (degrees of comparison, order) EN4G-Id-33 

 Writes 2-3 sentences with present tense of the verbs in braille EN4G-Ii-3.2.1.1 

 Writes sentences with complete time expressions to tell a present action in braille EN4G-IIf-10 

 Writes sentences in braille following the past form of the verb appropriately EN4G-IIi-12 

 Writes sentences with adverbs in braille EN4G-IIIe-16 

 Uses tactile graphic organizers in brailled text read EN4RC-IIe-30 

 Reads with fluency and comprehension short stories in braille EN4RC-Ib-2.1.1 

 Identifies the elements of a story in braille EN4RC-Ib-2.1.1 

 Writes a short story with complete elements in braille EN4WC-IId-20 

 Distinguishes fact from opinion in texts transcribed in braille EN4RC-IIi-36 

 Gets information from an announcement transcribed in braille  

 Writes in braille 2-3 sentences about a recent happening in the community   

 Uses the skills in braille to outline a paragraph with explicitly given main idea  

 Writes correct information about oneself in Braille EN5WC-IIj-3.7 

 Recognizes that some words have the same meaning using clues (Total Physical Response through real objects, 
tactile pictures, body movements, etc.) 
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ADDITIONAL COMPETENCIES CODE 

 Describes/Retells one’s own experience that shows cause and effect (e.g., soaking under the rain for a long time or 
any other related experiences) 

EN5G-IVa-1.8.1 

 Compose sentences describing real objects EN5G-IIa-3.9 

 Writes about how one feels about music listened to EN5G-IIa-3.9 

 Describes sounds heard in the environment (e.g., raindrops, vehicles, etc.) EN5G-IIa-3.9 

 Enumerates actions done after waking up, at the moment, and after class hours to show different tenses of the verb EN5G-Ia-3.3 

 Use different modals  in a sentence EN5G-Ia-3.3 

 Uses tactile pictures to identify differences in gender, age, and others  

 Distinguishes among various types of media/materials used to deliver information EN5VC-Id-6 

 Identifies various text types transcribed in braille EN5RC-IIc-3.2.1 

 Provides evidence to support opinion /fact EN5OL-IIf-3.5.1 

 Writes paragraphs in Braille showing: cause and effect, comparison and contrast, and problem-solution relationships EN5WC-IIb-2.2.5 

 Writes a feature article in Braille  

 Identifies real or make-believe, fact or non-fact images EN6VC-IIIa-6.2 

 Analyzes how sound (e.g., quality, pitch, amplitude, etc.) helps deliver meaning in audio materials/texts heard  

 Makes connections between information heard or read  and personal experiences EN6VC-IVd-1.4 

 Identifies the purpose, key structural, and language features of various types of informational/factual texts in braille EN6RC-IIIa-3.2.8 

 Presents a coherent, comprehensive report on differing viewpoints on an issue EN10LC-IIId-3.18 

 Composes a persuasive essay on self-selected topic EN6WC-IVb-2.2 

 



 

Page 77 of 79 
 

GRADES SEVEN TO TEN 
 

Additional Curriculum Content Code 

 Identifies the genre, purpose, intended audience, and features of various viewed texts such as movie clip, trailer, 
newsflash, internet-based program, documentary, video 

EN7VC-I-d-6 

 Uses listening strategies based on purpose, familiarity with the topic, and levels of difficulty of short texts listened to EN7LC-II-a-6 

 Uses a search engine to conduct a guided search on a given topic using desktops/laptops and smart phones 
EN7SS-II-c-

1.5.3 

 Navigates a website using essential features, e.g. using headings, links, etc. with the use of desktops/laptops and 
smart phones 

EN7V-IV-d-23.1 

 Researches a topic with support using two or three sources provided, e.g. newspapers, website, video, images, 
podcast, print-based materials 

EN7VC-IV-c-15 

 Transcodes information from linear to non-linear texts in braille and vice-versa   

 Explains visual-verbal relationships illustrated in tactile graphics (tables, graphs, and information maps) in expository 
texts  

EN8SS-IIe-1.2 

 Writes paragraphs that illustrate each text type (narrative in literature, expository, explanatory, factual and personal 

recount, persuasive) 
 

 Writes appropriate and grammatically correct definitions of words based on information gathered from various 
sources 

EN10V-IIIa-13.9 

EN10G -IIa -29 

 Composes an outline for a research report on a relevant national or global issue (e.g., COVID-19 protocols and 
precautions for PWD) 

EN10SS -IVe -

2.3 
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Kindergarten and Grades 1 to 3 Mother Tongue Most Essential Learning Competencies for Filipino Sign Language  

 
I. Rationale 
 
Amid the concerns and changes that have resulted from the COVID-19 pandemic, the Department of Education (DepEd) affirms its 
commitment in sustaining the delivery of quality, accessible, relevant, and liberating Philippine basic education services anchored on 
the Sulong Edukalidad framework. Thus, the department will continue to strive to produce holistic Filipino learners equipped with 
21st century skills. Ensuring the welfare of more than 27 million learners in the basic education alone requires indomitable commitment 
especially amidst this crisis. While the Basic Education-Learning Continuity Plan (BE-LCP) commits to ensuring the inclusion of the 
marginalized, excluded and vulnerable (MEV) learners such as deaf and hard of hearing students; their learning needs vary depending 
on their current condition and situation. Thus, addressing these learners’ needs requires a multi-faceted, systemic approach. 
 
In response to the coronavirus disease (COVID-19) pandemic and the disruption it has caused on our educational system, the 
Department of Education released the Most Essential Learning Competencies (MELCs) to guide the teachers in the field as they 
prepare for the various modalities they will employ for School Year (SY) 2020-2021. However, some concerns have been raised 
regarding the newly released MELCs, particularly for the Mother Tongue as it relates to the deaf and hard of hearing student 
population. Teachers of the deaf encountered difficulties in implementing the current Mother Tongue curriculum to address the 
language learning needs specific to deaf and hard of hearing students. Therefore, the Department of Education, in collaboration with 
the Deaf Education Council released the Most Essential Learning Competencies (MELCs) that addresses these difficulties. These 
MELCs will be used nationwide by field implementers and private schools for SY 2020-2021 only. The release of the MELCs is not 
only a response to the challenges of the current pandemic but is also part of the Department’s long-term response to Republic Act 
11106 that recognized Filipino Sign Language as the official language of the Deaf and as the language of Deaf education. Filipino 
Deaf children are considered multilingual learners because they use Filipino Sign Language (FSL) as their first language and the local 
language/Filipino/English as their second language (Deaf Education Council, personal communication, June 6, 2020). 
 
The Department of Education (DepEd) continuously coordinates and collaborates with various offices and agencies to provide timely 
and appropriate answers to the concerns of the field, and as well as quality education for all learners. The Department identifies the 
most essential learning competencies and provides governance policy foresight responses, taking into consideration the uncertainties 
brought about by the nature of COVID-19 and the socio-economic impacts of the community quarantine, particularly on children. 
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To ensure that deaf learners will continue to have access to quality education, the Kindergarten, and the Grade 1 to 3 Mother Tongue 
Most Essential Learning Competencies for Filipino Sign Language subject is provided for all schools implementing Special Education 
Programs. The said curriculum aims to address the linguistic structure of Filipino Sign Language, incorporate the language milestones 
and vocabulary size for K-3 in the curriculum, emphasize early exposure to written language and focus on survival vocabulary needed 
during unique circumstances as today. Mother Tongue and FSL are not separate subjects, rather, FSL is the target language to be 
learned by the deaf under the Mother Tongue subject.  
 
II. Background on Adapting the Kindergarten and Grade 1 to 3 Mother Tongue Most Essential Learning Competencies 
for Filipino Sign Language  
 
 
The use of Filipino Sign Language (FSL) in education has been stated in several legislation namely, Republic Act 10533 Enhanced 

Basic Education Act of 2013, Republic Act 10410 Early Years Act of 2013 and most recently and significantly, Republic Act 11106 The 

Filipino Sign Language Act. FSL is declared as the national sign language of the Deaf, the official sign language of government and 

the medium of instruction in Deaf education. 

 

Filipino Sign Language as Mother Tongue 

Mother Language or First Language is defined in the Department Order No. 43 (2013) as the first language a child identifies with, 
knows best, and uses most. Hence, FSL and its regional varieties are recognized as the first language of Deaf people in the 
Philippines.  
 
The Department of Education K to 12 Curriculum Guide for Mother Tongue (2016) defined Filipino Sign Language (FSL) as  

 
the sign language used by the Deaf community in the Philippines. It is distinct from spoken Filipino. Sign languages, such as 
FSL, are visual - spatial while spoken languages, such as spoken Filipino, are auditory‐oral languages. In sign language, 

information is conveyed through the shape, placement, movement, and orientation of the hands as well as movement of the 
face and the body. Linguistic information is received through the eyes. FSL is rule governed, having its own linguistic structure, 
phonology, morphology, syntax, and discourse. It belongs to the branch of visual languages with influence from American 
Sign Language (ASL). The structure of FSL has significantly changed over the years and is considered a language distinct from 
ASL. FSL, as with all other sign languages in the world, does not have a written form. Deaf people do not read and write in 
sign language, rather they become literate in a second language. Using Filipino Sign Language as the mother language, Deaf 
children will learn to read and write in other languages such as Filipino and English. (p. 9)  
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It is expected that Filipino deaf children will develop common underlying proficiency in their native language i.e. FSL such as 
conceptual knowledge, metacognitive and metalinguistic strategies, pragmatics, and specific linguistic elements and transfer these 
native language skills to the learning of a second language (e.g. Filipino, English) through its written form. 
 
Filipino deaf children are considered multilingual learners since they use Filipino Sign Language (FSL) as their first language and the 
local language/Filipino/English as their second languages. Research on deaf multilingual/multicultural learners suggest that fluent 
language models, early access to both a symbol system (i.e. print system) and a complete visual linguistic system (i.e. sign language), 
family involvement, and valuing the heritage and cultural languages of the child are all important for language development and 
literacy learning (Baker & Scott, 2016; Pizzo, 2016; Wang, Andrews, Liu, & Liu, 2016).Thus, an ideal curriculum for multilingual deaf 
learners should have a holistic focus on language development and develops multiple language systems used by the child, with an 
emphasis on vocabulary, expressive language, and academic language (Pizzo, 2016). 
 
In the United States, research shows that deaf children with early exposure to ASL develop reading skills that are similar to the 
literacy achievement of hearing children (Mayberry, 2007; Morford & Mayberry, 2000; Musselman, 2000). Studies have also 
investigated how Deaf teachers and Deaf adults help children use visual learning strategies with ASL as medium of communication 
and instruction to develop meaningful connections with the target printed language. Such ASL mediated strategies include 
fingerspelling, chaining, sandwiching, codeswitching, visual attending skills (e.g. engaging, managing, and directing visual attention), 
visual association techniques and other visual learning strategies (Bailes, 2001; Erting, 2006; Golos, 2010; Ramsey & Padden, 1998). 
 
Some important considerations in determining Filipino Sign Language acquisition goals for Deaf children are the developmental 
pediatric language milestones (Scharf, Scharf, & Stroustrup, 2016) and sign language L1 acquisition milestones (French, 1999; 
Simms, Baker, & Clark, 2013). Table 1 shows the number of words expected for a child’s age in months, while Table 2 shows the 
language milestones in sign language. While the milestones are normed on deaf children in America, they can be used as 
benchmarks to evaluate what milestones deaf Filipino children have yet to accomplish and can serve as bases for differentiated 
instruction or remediation.  
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Table 1. Language Milestones: Number of Words 
 

Age in months Number of Words 

22 - 36 months 300 words 

30 - 50 months 500 - 1,500 words 

40 - 60 months 1,500 - 2,000 words 

 
 
 
Table 2: Sign Language Acquisition Milestones 
 

 
Age in years 

 

 
Milestones 

 
Age 4 - 5 years old  form, color classification 

 tell long stories accurately 

 first, middle, and last name 
 answer appropriately questions, involving time (ex., How long? How often?)  
 answer questions succinctly  
 ask for meaning of a sign / word not understood 

 

Age 5 years and above  clear, consistent use of complex handshapes (including fingerspelling) 
 alternating movements between two hands complex sentence structure 
 topicalization (topic marking) 
 topic continuation (topic on one hand, comment with other hand) 
 relative clauses, conditional sentences 
 word order 
 Nonmanual grammatical signals 
 N, V sign modifications 

 all Wh- questions 
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Age in years 

 

 
Milestones 

 
Age 6 ‐ 7 years old  "what if" sentences 

 
 refining language: 

 time 
 seasons in a year 
 opposites, similarities, and differences 

 sequence and order (1st, 2nd, 3rd) 
 location and movement (away, from, toward, over) 
 basic addition, subtraction 
 money 
 descriptive language 

 
 sign language development 

 subject-verb agreement (use space/ location) 
 complex verbs of motion  
 use correctly anaphoric pronominalization 

 

 

The K to 3 Mother Tongue MELCs for FSL must carefully consider these sign language acquisition milestones and the unique role of 
early exposure to written language. These include: 
 

 early exposure to print through storybooks and story signing 
 manual fingerspelling of the alphabet 
 early writing activities and drills (writing letters of the alphabet) 

 
Signing or sign language acquisition as used here refers to the use of FSL in classroom instruction and communication and NOT the 
use of Simultaneous Communication or Sign Supported Speech (speaking while signing), which is a manual representation of spoken 
language. Since comprehensive and consistent use of FSL as a visual‐spatial language is the given standard, both the terms ‘signing’ 

and the ‘sign language acquisition milestones’ refer to the development and use of the Filipino Sign Language with and among deaf 
and hard of hearing children. As described above, sign‐mediated learning enables deaf and hard of hearing children to develop 

stronger literacy. In addition, the survival value to a deaf child of knowing how to recognize and write their names and counting 
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numbers for daily life activities, situations of emergency and personal safety, cannot be emphasized enough. In fact, it is not 
uncommon for deaf adults with some schooling in urban areas to be unable to write out their home addresses, names of their parents 
and other basic personal information (Philippine Deaf Resource Center, 2013). 
 

The Enhanced Basic Education Act of 2013 lists contextualization, localization, and indigenization of the curriculum as strategies that 
will ensure a learner‐centered and inclusive curriculum. The same law assures provision of instructional materials and deployment of 

teachers capable of implementing the MTB‐MLE curriculum. Similarly, the policy on The Learning Action Cell as a K to 12 Basic 
Education Program School‐Based Continuing Professional Development Strategy for the Improvement of Teaching and Learning 
(2016) further emphasized this through the professional development and learning action cells. It also reiterated the role of 
contextualization as essential especially for communities that have distinct cultural practices from the majority of the local society, 
which includes the Filipino Deaf community. 
 

Deepening curriculum contextualization through indigenization is essential for communities that have cultural practices that 
are different from the majority of people in the same locality. Providing spaces for unique cultures in the K to 12 Basic 
Education Program is a key strategy for student inclusion and ensuring relevance of education processes for all learners. 
Teachers and school systems must make sure that the members of the community participate in indigenization processes, so 
that the curriculum will be accurate and faithful to the culture in consideration. (p.7)  

 
Aside from teacher preparation, another critical pillar for basic education is the use of instructional materials. The pending school 
opening that restricts instruction to blended learning methods presents very difficult challenges to teachers as well as deaf learners 
and their families. Barriers to effective learning for deaf learners in blended learning include: 1) weak fundamental understanding of 
FSL, 2) lack of (or even absence of) even rudimentary fluency in FSL among teachers and parent /family member facilitators of 
learning while at home, 3) lack of available time and energy of parents / family members to attend to the learning of the deaf child 
while dealing with survival and employment needs during the COVID-19 quarantine (Deaf Education Council, 2020). 
 
As a temporary crisis intervention strategy, the following measures will be adopted: 
 
1. embedding of certain learning competencies in the materials to be used. These include learning competencies which require a 
more technical or advanced grasp of FSL linguistic structure for which training of teachers and parent / family member support would 
not be realistic in the current timeframe. Examples are MELCs relating to literature features such as rhyming, metaphor personification 
and hyperbole (Grade 1). It should be noted that though these are features of sound‐based or written literature, such features also 

exist in visual literature such as that of FSL literature. Instead of sounds or words, such literary devices involve creative use of 
handshapes, aspect, and other visual features of FSL. The innovation would involve FSL materials e.g. stories incorporating such 
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literary devices which can be intuitively understood/internalized by the young visual learner even without direct teaching. The long-
term goal is to equip the teacher with the necessary knowledge of FSL structure and with effective signing skills in FSL. 
 
2. targeting language development milestones and vocabulary sizes for K to 3 that are documented in other national sign language 
curricula based on language acquisition milestones of development in deaf children. 
 
3. prioritization of survival vocabulary and language features. This is based on the very tight timeframe and the unique circumstances 
of the quarantine, nationwide, together with the Deaf child experience. Two critically relevant schema shall be highlighted: relating 
to self / identify, and to the community: 
 

a. Relating to self / identity (including body and health): 
 

 Basic personal information 

 Personal safety 

 COVID‐19 

 Dengue 
 

b. Relating to community: 
 

 Location‐specific: Dagat / Bukid / Bundok; Urban / indigenous/ Muslim 

 Disaster context 
o Natural calamities: typhoons, floods, earthquakes, volcanic eruption 
o Man-made: political / internal displacement; sieges 

 
During a discussion among public school teachers from various regions, both Deaf and hearing educators, linguistics experts, and 
researchers, all agreed that deaf learners in the Philippines would benefit from using FSL as the language of instruction; however, 
the printed languages to be used during instruction are Filipino, English, and where applicable, the local language of the region. As 
repeatedly emphasized, FSL is a visual language and does not have a written system, thus deaf learners have to learn to read and 
write in the printed system of their second language, which in this case can be Filipino, English, and/or the local language of the 
region. Some Deaf teachers from the different regions shared that their current practice is exposing their deaf students to at least 
three printed systems (i.e. Filipino, English, and the local language). This is beneficial as it shows the differentiation among multiple 
language systems, which is essential for multilingual deaf learners (Pizzo, 2016). Moreover, early and consistent access to the print 
system and print exposure to the second language are necessary to develop a language base in the target second language (Mayer, 
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2009; Wang et al., 2016). Furthermore, exposure to the printed system of Filipino and/or the local language of the region encourages 
people to value the cultural and heritage language of the child’s family and community, which is also important for 
multilingual/multicultural learners. Teachers and educators must acknowledge and understand that language choices may change 
over time, depending on the need for communication (Wang et al., 2016). For example, a deaf student from a local region may use 
the printed local language to communicate with one’s family, relatives, and other people in their community. In schools and eventually 
in daily transactions when one grows up, they will have to use either printed English or Filipino in formal writing or documents as 
these are the two recognized official languages of the Philippines as per the 1987 Constitution. 
 
 
III. Development Process 
 
The process began with the review of the MELCs for K to 3 Mother Tongue, initiated by the Deaf Education Council in collaboration 
with the Bureau of Curriculum Development. The review aimed to analyze the suitability of the K to 3 Mother Tongue (MT) MELCs 
for deaf learners and to recommend modifications to facilitate its smooth implementation this SY 2020-2021. The Deaf Education 
Council also conducted a Deaf Education Readiness Survey for SY 2020-2021 for parents, Deaf learners/adults, interpreters/SPED 
teachers, and school administrators from public schools between May 27 –June 8, 2020. The survey results were used as references 
to evaluate the MT MELCs and come up with appropriate essential learning competencies for Filipino Sign Language. After gathering 
substantial literature on sign language learning and literacy of deaf children, Development workshops among the Deaf and hearing 
teachers from private and public schools, linguistic experts and researchers were held to discuss the appropriateness of the MT 
MELCS for deaf learners and for the linguistic structure of FSL. There were learning competencies that were tailor-made or modified 
to be more appropriate for deaf learners.  These included survival vocabularies, and sign language features referring to self, identity, 
and the community.  
 
After ensuring the alignment and the appropriateness of the most essential learning competencies to the linguistic structure of Filipino 
Sign Language and the language development of a deaf child, the Bureau of Curriculum Development, through the Special Curricular 
Programs Division (BCD-SCPD), spearheaded the validation of the K to 3 MT MELCs. Field practitioners, both internal and external 
stakeholders and partners in special education validated the curriculum. Validation of content and performance standards, learning 
competencies and their components was conducted to ensure adherence to quality curriculum standards. 
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After the Validation workshop, BCD conducted the Finalization workshop where the same participants in the Development workshop 
were invited again to integrate the suggestions given by the experts.  The proposed Kindergarten and Grades 1 to 3 MT MELCS for 
FSL underwent content validation and vetting by BCD specialists in Kindergarten and Grades 1 to 3 MTB MELCs and was routed to 
the different offices within DepEd Central Office for comments and suggestions. Corrections and modifications were made on the 
proposed curriculum and guidelines prior to their release in the field.  
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Guide for Teachers in using the Adapted Kindergarten Most Essential Learning Competencies (MELCs)                        

in Filipino Sign Language 
 

 
Teachers are recommended to unpack the MELCs into more specific learning competencies or objectives using the Kindergarten 
Curriculum Guide. It is essential to consider the linguistic structure of Filipino Sign Language and the unique needs of the Deaf, 
incorporating the language milestones and vocabulary size for Kindergarten in the curriculum. Early exposure to survival vocabulary, 
written language, and sign language lessons focusing on disaster readiness and COVID-19 are needed during these trying times. 
 
Example: 
 

Content Standards Performance Standards Most Essential Learning 
Competencies 

Sub-Competencies 

Ang bata ay nagkakaroon ng pag-
unawa sa sariling ugali at 
damdamin. 

Ang bata ay nakapagpapamalas 
ng kakayahang kontrolin ang 
sariling damdamin at  
pag‐uugali, gumawa ng desisyon 

at magtagumpay sa kanyang mga 
gawain. 
 
 

1.Nakikilala ang sarili  
a) pangalan at apelyido 
b) kasarian 
c) gulang/kapanganakan 
d) gusto/di‐gusto 

e) Use the proper expression in 

introducing oneself e.g., I am/My 

name is_________ /PRO.1 NAME 

(FSL) 
 

• Use the proper 

expression in introducing 

oneself  
e.g., I am/My name is ______ 
/PRO.1 NAME (FSL) 
• Sign/express one’s personal 
experiences/narrates events of 
the day  
• Naipakikita ang tiwala sa sarili 
na tugunan ang sariling 
pangangailangan nang mag‐
isa. Halimbawa, maghugas 
ng kamay, kumain, magbihis, 
magligpit, tapusin ang 
gawaing nasimulan 
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HOW TO USE THE MELCS: 
 
 
The Adapted Kindergarten Most Essential Learning Competencies in Filipino Sign Language are to be used by the teachers of signing 
deaf learners. No spoken languages nor any of the 19 official languages of DepEd should be used as the mother tongue of signing 
deaf learners, to be aligned with the K to 12 curriculum goals and thrusts of learner-centeredness and inclusivity.  
 
 

 
Learner Placement 

 
Implementation of the Adapted Kindergarten  

MELCs in FSL 
 

Deaf SPED teacher and a class of deaf learners (self-contained 
class) 
 

Follow the Adapted Kindergarten MELCs in FSL. The teacher is 
given the autonomy to teach the MELC depending on the needs 
of the learners.  
  Hearing SPED teacher who knows how to sign and a class of 

deaf learners (self-contained class) 
 

Hearing SPED teacher who knows how to sign and a mixed class 
of learners with different disabilities (self-contained class) 
 

Hearing regular/general education teacher who knows how to 
sign in a mainstreamed class 
 

Follow the Adapted Kindergarten MELCs in FSL. The sign 
language interpreter can handle the lessons for deaf learners.  If 
the hearing teacher knows how to sign and can handle the deaf 
student, the teacher can prepare parallel activities for hearing 
and deaf learners.  If there are several mainstreamed sections 
with deaf learners in the school, a separate group can be formed 
specifically for the Mother Tongue (FSL) subject.    
 

Hearing regular/general education teacher with a sign language 
interpreter in a mainstreamed class   
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Learner Placement 

 

 
Implementation of the Adapted Kindergarten  

MELCs in FSL 
 

Hearing regular/general education teacher who does not know 
how to sign in a mainstreamed class 

Follow the Adapted Kindergarten MELCs in FSL.  If there are 
several mainstreamed sections with deaf learners in the school, 
a separate group can be formed specifically for the Mother 
Tongue (FSL) subject. Self-instructional videos for learning 
Kindergarten in FSL can also be used.  Like students, parents 
and teachers can learn from these videos.   

Hearing SPED teacher who does not know how to sign and a 
mixed class of learners with different disabilities (self-contained 
class) 

 
 
Regarding the schedule and time allotment of LCs in quarters, the teacher is given the autonomy to unpack the MELC depending on 
the needs of the learners. Based on this premise, therefore, the duration of an LC is relative. What is required, however, is that the 
list of competencies be achieved in the specified grade level by the end of the school year. 
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

1st Quarter 

Ang bata ay nagkakaroon ng 
pag-unawa sa sariling ugali 
at damdamin 

Ang bata ay 
nakapagpapamalas ng 
kakayahang kontrolin ang 
sariling damdamin at pag-‐ 
uugali, gumawa ng desisyon 
at magtagumpay sa kanyang 
mga gawain 

 Nakikilala ang sarili 

a) pangalan at apelyido 

b) kasarian 

c) gulang/kapanganakan 

d) gusto/di-gusto 

 

 Use the proper expression in 

introducing oneself e.g., I 

am/My name is 

 Nakikilala ang sarili sa 
pamamagitan ng pagsenyas 
ng 

a) Sariling pangalan at 
name sign  

b) Kasarian 

c) Gulang 

d) Deaf/hearing 

e) Gusto at di gusto  

sa pamamagitan ng paggamit 
ng angkop na nonmanual 
signals 

 Nakikilala ang name sign ng 
guro at mga kamag-aral 

 Naitatanong sa senyas ang 

name sign ng guro at kamag-

aral 

 Nasesenyas ang mga titik A-E 

 Use the appropriate 

expression in introducing 

oneself  

e.g., I am/My name is /Pro.1 

NAME (FSL) 

Ang bata ay nagkakaroon ng 
pag- unawa sa konsepto ng 
mga sumusunod na batayan 

Ang bata ay 
nakapagpapamalas  ng tamang 
pagkilos sa lahat ng 

 Nasasabi ang mga sariling 

pangangailangan nang 

 Naisesenyas ang                                         
a) mga salitang ‘gusto’ at ‘di-
gusto’                                      
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

upang lubos na 
mapahalagahan ang sarili: 
Disiplina 

pagkakataon na may 
paggalang at pagsasaalang-‐
alang sa sarili at sa iba 

walang pag-aalinlangan 

 Nakasusunod sa mga 

itinakdang tuntunin at gawain 

(routines) sa paaralan at 

silid-‐ aralan 

b) mga sariling 
pangangailangan nang malinaw                                          
c) mga salitang ‘tama’ at ‘mali’                 

 Nasesenyas kung ang 
ginagawa ay alinsunod (tama 
o mali) sa mga tuntunin o 
gawain(routines) sa paaralan 
at silid-aralan                               

 Nasesenyas ang A-J 
 Natutukoy ang katumbas ng 

senyas sa mga   nakasulat  na 
titik A-J 

The child demonstrates an 

understanding that objects 

in the environment have 

properties or attributes 

(e.g., color, size, shape, 

and function) and that 

objects can be 

manipulated based on 

these properties and 

attributes 

 

 

The child shall be able to 
manipulate objects based on 
properties or attributes 

Sort and classify objects according 
to one attribute/property (shape, 
color, size, function/use) 

 Sign the different 
a) shapes 
b) colors 
c) sizes 

 Sort and classify objects 
according to one 
attribute/property (shape, 
color, size, function/use) 

 Nasesenyas ang A-O 
 Natutukoy ang katumbas na 

senyas ng nakasulat na titik 
na A-O 

The child demonstrates an 
understanding of letter 
representation of sounds – 
that letters as symbols 
have names and distinct 

The child shall be able to 
identify the letter names and 
sounds 

Trace, copy, and write different 
strokes: scribbling (free hand), 
straight lines, slanting lines, 
combination of straight and 

 Trace, copy and write different 
strokes in the air, on the 
board and on paper 
a) free hand scribbles 
b) straight lines 
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

sounds 

 

slanting lines, curves, combination 
of straight and curved and zigzag 

 slanting lines 

The child demonstrates an 
understanding of similarities 
and differences in what 
he/she can see 

The child shall be able to 
actively listen to the sounds 
around him/her and is 
attentive to make judgments 
and respond accordingly 

 Naisakikilos ang sariling 

kakayahan sa iba’t ibang 

paraan, hal. pag-‐awit, 

pagsayaw, at iba pa 

 Identify the letter, 

number, or word that is 

different in a group 

 Nagagawa at naisesenyas ang 
ilang mga kilos, hal. pagsayaw 

 Trace, copy and write different 
strokes in the air, on the board 
and on paper 

a) curves 
b) zigzag 
c) combination of straight, 

curve and zigzag lines 
 Nasesenyas ng A-T 
 Natutukoy ang katumbas ng 

senyas ng nakasulat na titik na A-T 

The child shall be able to 
critically observe and make 
sense of things around 
him/her 

 Nakikilala ang mga 

pangunahing emosyon 

(tuwa, takot, galit, at 

lungkot) 

 Tell which two letters, 

numbers, or words in a 

group are the same 

 Nasesenyas at naipakikita ang 

mga pangunahing emosyon 

(tuwa, takot, galit, at lungkot) 

 Nasesenyas A – Z 

 Identify same handshapes or 

segments in a group 

The child demonstrates an 

understanding that objects 

can be 2-dimensional or 3- 

dimensional 

 

The child shall be able to 
describe and compare 2-
dimensional or 3- dimensional 

 Recognize symmetry (own 

body, basic shapes) 

 Recognize symmetry (own 

body, basic shapes) 

 Sign the printed numbers 

 Trace, copy and write the 

letters V A X Z Y 
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

The child demonstrates an 
understanding of body parts 
and their uses 

The child shall be able to 

take care of oneself and 

the environment and be 

able to solve problems 

encountered within the 

context of everyday living 

 

 Identify one’s basic body 

parts 

 Sign one’s basic body parts 

 Trace, copy and write the 
letters  

 K M N W 

 Tell the function of each 

basic body part 

 Demonstrate movements 

using different body parts 

 Sign to explain the 

function of each basic 

body part 

 Demonstrate movements 

using different body parts 

 Trace, copy and write 

letters O Q D C G 

Name the five senses and their 
corresponding body parts 

 Sign the five senses and 

their corresponding body 

parts 

 Trace, copy and write the 

letters P, B, R, U, J, S 

Identify one’s basic needs and 
ways to care for one’s body 

 Sign one’s basic needs and 

ways to care for one’s 

body 

 Trace, copy and write 

one’s name 

 Trace, copy and write 

numbers 1 to 5 

 

Practice ways to care for one’s 
body 

 Practice ways to care for 

one’s body 
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

 Trace, copy and write 

numbers 6 to 10 

2nd Quarter 

Ang bata ay nagkakaroon ng 
pag- unawa sa konsepto ng 
pamilya, paaralan at 
komunidad bilang kasapi 
nito 

Ang bata ay 
nakapagpapamalas ng 
pagmamalaki at kasiyahang 
makapagkuwento ng sariling 
karanasan bilang kabahagi ng 
pamilya, paaralan at 
komunidad 

Natutukoy na may pamilya ang 
bawat isa 

 Naisesenyas ang name sign 

ng bawat miyembro ng 

pamilya 

 

Natutukoy ang isang titik o numero 
na kakaiba sa grupo 

Natutukoy kung sino-‐sino ang 

bumubuo ng pamilya 
 Natutukoy kung sino-‐sino 

ang bumubuo ng pamilya at 

naisesenyas ang kanilang 

name sign 

 Natutukoy ang salitang 

naiiba sa grupo 

 

Nailalarawan kung paano 
nagkakaiba at nagkakatulad ang 
bawat pamilya 

 Nailalarawan sa 

pamamagitan ng 

pagsenyas, o gesture kung 

paano nagkakaiba at 

nagkakatulad ang bawat 

pamilya 

 Natutukoy ang mga numero 

at mga titik na magkatulad 

sa grupo 

 Identify which two printed 

letters, printed numbers, or 
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

printed words in a group are 

the same  

 

 Naipakikita ang pagmamahal 

sa mga kasapi ng pamilya at 

sa nakatatanda sa 

pamamagitan ng: 

4.1 pagsunod nang 

maayos sa mga 

utos/kahilingan 

4.2 pagmamano/paghalik 

4.3 paggamit ng 

magagalang na 

pagbati/pananalita  

4.4 pagsasabi ng mga 

salitang may pagmamahal 

(I love you Papa/Mama) 

4.5 pagsasabi ng “Hindi ko po 

sinasadya“, ”Salamat po”, 

“Walang anuman”, kung 

kinakailangan 

4.6 pakikinig sa mungkahi ng 

mga magulang at iba pang 

kaanak 

pagpapakita ng interes sa 
iniisip at ginagawa ng mga 
nakatatanda at iba pang 
miyembro ng pamilya 

 Naipakikita ang pagmamahal sa 

mga kasapi ng pamilya at sa 

nakatatanda sa pamamagitan 

ng: 

4.1 pagsunod nang maayos 

sa mga utos/kahilingan 
4.2 pagmamano/paghalik 

4.3 paggamit ng magagalang na 

pagbati sa pamamagitan ng 

senyas at kilos. 

4.4 pagsenyas ng may 

pagmamahal (I love you 

Papa/Mama) 

4.5 pagsenyas ng “Hindi ko po 

sinasadya“, ”Salamat po”, 

“Walang anuman”, kung 

kinakailangan 

4.6 pagbigay atensyon sa 

mungkahi ng mga magulang 

at iba pang kaanak 

4.7 pagpapakita ng interes sa 

iniisip at ginagawa ng mga 

nakatatanda at iba pang 

miyembro ng pamilya 
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

The child demonstrates an 

understanding of letter 

representation of sounds – 

that letters as symbols 

have names and distinct 

sounds 

 

The child demonstrates 

an understanding of 

acquiring new words/ 

widening his/her 

vocabulary links to 

his/her experiences 

 

The child demonstrates an 
understanding that objects 
in the environment have 
properties or attributes 
(e.g., color, size, shape, and 
function) and that objects 
can be manipulated based 
on these properties and 
attributes 

The child shall be able to 

identify the letter names 

and sounds 

The child shall be able to 

actively engage in 

meaningful conversation 

with peers and adults using 

varied spoken vocabulary 

 
The child shall be able to 
manipulate objects based on 
properties or attributes 

 Identify the letters of the 

alphabet (mother tongue, 

orthography) 

 Name the places and the 

things found in the 

classroom, school, and 

community 

 Tell that the quantity of a set 

of objects does not change 

even though the 

arrangement has changed 

(i.e., the child should be able 

to tell that one set of 

counters placed in one-‐to-‐

one correspondence and 

then rearranged still has the 

same quantity) 

 Nakikilala/Natutukoy ang mga 

handshape at fingerspelling ng 

alphabet sa Ingles o Filipino 

 Sign the places and the things 

found in the classroom, school, 

and community 

 Show that the quantity of a set 

of objects does not change 

even though the arrangement 

has changed (i.e., the child 

should be able to show that 

one set of counters placed in 

one-‐to-‐one correspondence 

and then rearranged still has 

the same quantity).  They may 

express this either through 

facial expressions, gestures to 

convey yes or no, make the X 

sign to indicate a wrong 

answer, or demonstrate their 

answers in signs or gestures 

 

Give the names of family 
members, school personnel, and 
community helpers, and the roles 
they play/ jobs they do/things 
they use 

 Sign the names of family 

members, school personnel, 

and community helpers, and 

the roles they play/jobs they 

do/things they use 
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

The child demonstrates an 
understanding of increasing 
his/her conversation skills 

The child shall be able to 
confidently speak and 
express his/her feelings and 
ideas in words that make 
sense 

Talk about family members, pets, 
toys, food, or members of the 
community using various 
appropriate descriptive words  

Describe family members, pets, toys, 
food, or members of the community 
using various appropriate signs 

 Use polite greetings and 

courteous expressions in 

appropriate situations 

1.1 Good 
Morning/Afternoon 

1.2 Thank You/You’re 
Welcome 

1.3 Excuse Me/I’m Sorry 
Please…./May I…. 

 Use polite and courteous 

expressions, signs and 

nonmanual signals in 

appropriate situations 

1.1.Good Morning/ Afternoon 

1.2 Thank You/You’re Welcome 

1.3 Excuse Me/I’m Sorry 
        Please…./May I….. 

 Talk about likes/dislikes 

(food, pets, toys, games, 

friends, places) 

 Talk about family 

members, pets, toys, food, 

or members of the 

community using various 

appropriate descriptive 

words 

 Sign one’s likes/dislikes (food, 

pets, toys, games, friends, 

places) 

 Sign about family members, 

pets, toys, food, or members 

of the community using 

various appropriate descriptive 

signs 

The child demonstrates an 
understanding of different 
types of weather and 
changes that occur in the 
environment 

The child shall be able to talk 
about how to adapt to the 
different kinds of weather 
and care for the environment 

 Tell and describe the 

different kinds of weather 

(sunny, rainy, cloudy, 

stormy, windy) 

 Observe and record the 

weather daily (as part of 

 Sign and describe the different 

kinds of weather (sunny, 

rainy, cloudy, stormy, windy) 

 Observe and sign/record the 

weather daily (as part of the 

opening routine) 
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

the opening routine) 

 
The child demonstrates an 
understanding of letter 
representation of sounds – 
that letters as symbols have 
names and distinct sounds. 

 
The child shall be able to 
identify the letter names and 
sounds. 

 Identify what we wear and 

use for each kind of weather 

 Observe safety practices in 

different kinds of weather 

 Trace, copy, and write the 

letters of the alphabet: 

straight lines (A,E,F,H,I L,T), 

combination of straight and 

slanting lines (K, M,N, V, W, 

X, Y, Z), combination of 

straight and curved lines (B, 

C, D, G, J, O, P, Q, R, S, U), 

rounded strokes with loops 

 Write one’s given name 

 Identify what we wear and use 

for each kind of weather 

 Demonstrate safety practices in 

different kinds of weather 

 Sign and fingerspell one’s name 

3rd Quarter 

The child demonstrates an 

understanding of concepts 

of size, length, weight, 

time, and money.  

 

The child shall be able to use 
arbitrary measuring 
tools/means to determine 
size, length, weight of things 
around him/her, time 
(including his/her own 
schedule).  

 Tell the names of the days 

in a week, months in a 

year 

 Nakikilala ang mga taong 

nakatutulong sa 

komunidad (hal. guro, 

bombero, pulis, at iba pa) 

 Sign the names of the days 

in a week, and months in a 

year 

 Nakikilala ang mga taong 

nakatutulong sa komunidad 

(hal. guro, bombero, pulis, at 

iba pa) 

 

Ang bata ay nagkakaroon ng 
pag-‐ unawa sa konsepto ng 

Ang bata ay 
nakapagpapamalas ng 
pagmamalaki at kasiyahang 

Natutukoy ang iba’t ibang lugar sa 
komunidad 

Natutukoy ang iba’t ibang lugar sa 
komunidad sa FSL at naituturo ang 
tamang larawan at senyas 
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

pamilya, paaralan at 
komunidad bilang kasapi 
nito. 

makapagkuwento ng sariling 
karanasan bilang kabahagi ng 
pamilya, paaralan at 
komunidad 

Naikukuwento ang mga naging 
karanasan bilang kasapi ng 
komunidad 

Naikukuwento ang mga naging 
karanasan bilang kasapi ng 
komunidad sa pamamagitan ng 
pagguhit ng larawan at paggamit ng 
FSL, gestures, body movements at 
facial expressions 

Ang bata ay nagkakaroon ng 
pag-‐ unawa sa kahalagahan 
at kagandahan ng 
kapaligiran. 

Ang bata ay 
nakapagpapamalas ng 
kakayahang magmasid at 
magpahalaga sa ganda ng 
kapaligiran. 

 Nabibigyang-‐pansin ang 

linya, kulay, hugis at 

tekstura ng magagandang 

bagay na: 

a)   makikita sa kapaligiran 

tulad ng sanga ng puno, 

dibuho sa ugat, dahon, 

kahoy; bulaklak, 

halaman, bundok, ulap, 

bato, kabibe, at iba pa 

b) gawa ng tao tulad ng 

mga sariling gamit, 

laruan, bote, sasakyan, 

gusali  

 Nabibigyang-‐pansin ang linya, 

kulay, hugis at tekstura ng 

magagandang bagay na: 

a) makikita sa kapaligiran 

tulad ng sanga ng 

puno, dibuho sa ugat, 

dahon, kahoy, bulaklak, 

halaman, bundok, ulap, 

bato, kabibe, at iba pa 

b) gawa ng tao tulad ng 

mga sariling gamit, 

laruan, bote, sasakyan, 

gusali 

 Pagkilala at pagsenyas ng mga 

bagay na ito 

The child demonstrates an 

understanding that objects 

in the environment have 

properties or attributes 

(e.g., color, size, shape, 

and function) and that 

objects can be 

The child shall be able to 
manipulate objects based on 
properties or attributes 

 Identify sequence of 

events (before, after, first, 

next, last) 

 Arrange objects one after 

another in a 

series/sequence according 

to a given attribute (size, 

 Identify sequence of events by 

signing or pointing (before, 

after, first, next, last) 

 Arrange objects one after 

another in a series/sequence 

according to a given attribute 

(size, length) and describe 
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

manipulated based on 

these properties and 

attributes 

 

length) and describe their 

relationship 

(big/bigger/biggest or 

long/longer/longest) 

their relationship by signing, 

making gestures, facial expression 

or pointing (big/bigger/biggest 

or long/longer/longest) 

The child demonstrates 

an understanding of the 

sense of quantity and 

numeral relations, that 

addition results in 

increase and subtraction 

results in decrease 

The child shall be able to 
perform simple addition and 
subtraction of up to 10 
objects or pictures/drawings 

Rote count up to 20  Rote count by signing the number 
signs for 1 to 20 

Count objects with one-‐to-‐one 
correspondence up to quantities 
of 10 

 Count objects with one-‐to-‐one 

correspondence up to 

quantities of 10 in sign 

 

Ang bata ay nagkakaroon ng 
pag-‐ unawa sa kakayahang 

pangalagaan ang sariling 
kalusugan at kaligtasan 

Ang bata ay 
nakapagpapamalas ng 
pagsasagawa ng mga 
pangunahing kasanayan ukol 
sa pansariling kalinisan sa 
pang-‐ araw-‐araw na 

pamumuhay at pangangalaga 
para sa sariling kaligtasan 

 Nakikilala ang kahalagahan 

ng mga tuntunin: pag-‐iwas sa 

paglalagay ng maliit na 

bagay sa bibig, ilong, at 

tainga; hindi paglalaro ng 

posporo; maingat na 

paggamit ng 

matutulis/matatalim na 

bagay tulad ng kutsilyo, 

tinidor, gunting; maingat na 

pag-‐akyat at pagbaba sa 

hagdanan; pagtingin sa 

kaliwa’t kanan bago tumawid 

sa daan; pananatiling 

kasama ng nakatatanda kung 

nasa sa matataong lugar 

 

Nakikilala ang kahalagahan ng mga 
tuntunin: pag-‐iwas sa paglalagay ng 

maliit na bagay sa bibig, ilong, at 
tainga; hindi paglalaro ng posporo; 
maingat na paggamit ng 
matutulis/matatalim na bagay tulad 
ng kutsilyo, tinidor, gunting; maingat 
na pag-‐akyat at pagbaba sa 
hagdanan; pagtingin sa kaliwa’t 
kanan bago tumawid sa daan; 
pananatiling kasama ng nakatatanda 
kung nasa sa matataong lugar 
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

4th Quarter 

The child demonstrates an 
understanding of 
characteristics and needs of 
animals and how they grow. 

The child shall be able to 
communicate the usefulness 
of animals and practice ways 
to care for them. 

 Name common animals 

 Observe, describe, and 

examine common 

animals using their 

senses 

 Identify the needs of 

animals 

 Identify ways to care for 

animals 

 Identify and describe 

how animals can be 

useful 

 Sign the names of common 
animals 

 Observe, describe in 

signing/ pointing, and 

examine common animals 

using their senses 

 Identify the needs of 

animals by signing/pointing 

 Identify ways to care for 

animals 

 Identify and describe how 

animals can be useful 

The child demonstrates an 
understanding of 
characteristics and growth 
of common plants. 

The child shall be able to 
communicate the usefulness 
of plants and practice ways to 
care for them. 

 Name common plants 

 Observe, describe, and 

examine common plants 

using their senses 

 Group plants according to 

certain characteristics, 

e.g., part, kind, habitat 

 Identify needs of plants and 

ways to care for plants 

 Identify and describe how 

plants can be useful 

 Sign the name of common plants 

 Observe, describe by 

signing/pointing, and examine 

common plants using their 

senses 

 Group plants according to 

certain characteristics, e.g., 

part, kind, habitat 

 Identify needs of plants and 

ways to care for plants 

 Identify and describe by 

signing/pointing or acting out how 

plants can be useful 
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

The child demonstrates an 

understanding of physical 

properties and movement 

of objects 

 

The child shall be able to 
work with objects and 
materials safely and 
appropriately 

 Classify objects according to 
observable properties like size, 
color, shape, texture, and 
weight 

 Classify objects according to 
observable properties like size, 
color, shape, texture, and weight 

 Identify simple ways of 

taking care of the 

environment 

 Identify simple ways of taking 

care of the environment 

 

The child demonstrates an 

understanding of different 

types of weather and 

changes that occur in the 

environment 

The child shall be able to talk 
about how to adapt to the 
different kinds of weather 
and care for the environment. 

Explore simple cause-‐and-‐effect 

relationships in familiar events and 
situations 

Explore simple cause-‐and-‐effect 

relationships in familiar events and 
situations 

The child demonstrates an 
understanding of concepts 
of size, length, weight, time, 
and money 

The child shall be able to 

use arbitrary measuring 

tools/means to determine 

size, length, weight of 

things around him/her, 

time (including his/her 

own schedule) 

 

 Recognize and name the 

hour and minute hands in a 

clock 

 Tell time by the hour 

 Recognize and name the hour 

and minute hands in a clock 

 Express time by the hour in 

sign 

The child demonstrates 

an understanding of the 

sense of quantity and 

numeral relations, that 

addition results in 

increase and subtraction 

results in decrease 

The child shall be able to 
perform simple addition and 
subtraction of up to 10 
objects or pictures/drawings 

 Identify the number  that 

comes before, after, or in 

between 

 Arrange three numbers 

from least to greatest/ 

greatest to least 

 Identify the number (in sign) 

that comes before, after, or in 

between 

 Arrange three numbers (in 

sign) from least to greatest/ 

greatest to least 

 Recognize the words “put  Recognize the signs “put 
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CONTENT STANDARDS 
PERFORMANCE 

STANDARDS 
MOST ESSENTIAL 

LEARNING COMPETENCIES 

ADAPTED KINDERGARTEN 
MOST ESSENTIAL LEARNING 

COMPETENCIES FOR FSL 

. together,” “add to,” and “in 

all” that indicate the act of 

adding whole numbers 

 Recognize the words “take 

away,” “less,” and “are left” 

that indicate the act of 

subtracting whole numbers 

together,” “add to,” and “in all” 

that indicate the act of adding 

whole numbers 

 Recognize the signs “take 

away,” “less,” and “are left” 

that indicate the act of 

subtracting whole numbers 

 Add quantities up to 10 

using concrete objects 

 Subtract quantities up to 

10 using concrete objects 

 Add quantities up to 10 using 

concrete objects 

 Subtract quantities up to 10 

using concrete objects 

Write addition and subtraction 
number sentences using concrete 
representations 

Write/sign addition and subtraction 
number sentences using concrete 
representations 
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Adapted Grade 1 to 3 Mother Tongue 

Most Essential Learning 

Competencies for   

Filipino Sign Language 
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GUIDING OUR TEACHERS: A Briefer on Using the Adapted Grade 1 to 3 Mother Tongue MELCs for FSL 
 
 

About the Process 
 
Considering the COVID-‐19 pandemic  and  the  consequent  shortened  academic  year,  the  Department  of  Education,  through  

the  Bureau  of  Curriculum Development-‐Curriculum Standards Development Division, has produced a list of the most essential 

learning competencies (MELCs). This was done to ensure that the Grade Level Standards set for each learning area are still attained.  

A sole determiner was used in the process of identifying the MELCs  – the ENDURANCE criterion, which states that a learning 

competency (LC) is considered enduring if it is useful in lifelong learning. Despite the irrefutable importance of the Mother Tongue 

(MT) in literacy building, not all the LCs in its curriculum satisfied the above-‐mentioned criterion. 

 
From Kindergarten to Grade 3, the medium of teaching and learning is the student’s first language. For deaf learners, this is Filipino 

Sign Language. It is the language that enables them to easily, effectively, and fully access information, as well as express themselves 

comfortably and efficiently. Therefore, MT as a subject is significant in providing the literacy and oracy/signing skills necessary in 

acquiring the content knowledge   in other learning areas. Accordingly, the MELCs identified are those that work in close association 

with other competencies in other subjects, thus maintaining the curricular quality of integration. Consider the Grade 3 LC cited below: 

 
Interprets a pictograph based on a given legend 

 
The example above deals with the skill to draw meaning from non-prose texts – knowledge which is especially useful in 
Math. 
 
MELCs are also considerably less than the original number of LCs in the curriculum because of two factors. First, recurrence is 

limited. Although any language curricula would require recurrence as this is the nature of language learning, this was done 

with restriction in identifying the MELCs. However, this does not mean that the teacher is prohibited from teaching an LC more 

than once. Following the principle of curriculum flexibility and differentiated instruction, he/she is strongly advised to put focus, 

and therefore repeat an LC should circumstances require. 

 
The second factor considered in determining the MELCs is the LCs’ ability to be clustered together. Consider the example 
below: 
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Get information from various sources: published announcements and map of the community 

 
As can be seen, this LC would entail a number of other competencies for it to be achieved. Among the competencies needed are: (1) 
distinguishing different sources of information; (2) comparing and contrasting different sources of information in terms of structure 
and content; (3) interpreting non-prose texts including various forms of sign discourse. This consequently calls for unpacking and 
sub-‐tasking on the part of the teacher, so that bigger or broader LCs may be broken down into manageable sub-‐competencies. 
 
Filipino Sign Language as Mother Tongue 
 
Filipino Sign Language is the mother language of Deaf learners, while they learn to read and write in other languages such as Filipino 
and English.  The K-‐3 Mother Tongue Curriculum Guide7 specifies content and performance standards and learning competencies for 
all Filipino children -- deaf and hearing alike. Listening and speaking are operationalized as viewing (visually attending) and signing; 
spoken language as sign language and so on. 
 
For deaf learners, FSL like other true sign languages, is a visual-‐spatial language while spoken languages, such as spoken Filipino, 

are auditory-‐vocal languages. In sign language, information is conveyed through the shape, placement, movement, and orientation 

of the hands as well as movement of the face and the body. Linguistic information is received through the eyes.   FSL is rule-‐
governed, having its own linguistic structure --- phonology, morphology, syntax, and discourse. 
 
FSL, as with all other sign languages in the world, does not have a written form. Deaf people do not read and write in sign 
language, rather they become literate in a second language. Using Filipino Sign Language as the mother language, Deaf 
children will learn to read and write in other languages such as Filipino and English. It is expected that Filipino deaf children 
will develop metalinguistic awareness and transfer knowledge, concepts and thinking skills about language from FSL to written 
Filipino or written English. 
 
The following table presents how mother tongue content and performance standards can be adapted for Filipino Sign Language. 
Please refer to the purple entries. 
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DOMAIN 

 
CONTENT STANDARD 

PERFORMANCE STANDARD 

The learner …. The learner …. 
 

Expressive Language (oral or 

signed) 

 

manifests beginning expressive language 

(oral or signed) skills to communicate 

different contexts. 

uses beginning oral language skills 

to communicate personal 

experiences, ideas, and feelings in 

different contexts. 

Phonological Skills 
demonstrates understanding that words are 

made of sounds and syllables,  or that signs 

are made up of handshapes and 

combinations of handshapes or handshape 

patterns 

uses knowledge of phonological 

skills / handshape patterns to 

discriminate and manipulate sound 

patterns. 

Book and Print 

Knowledge 

demonstrates understanding of the basic 

features of a book and how print works as a 

prerequisite for reading. 

demonstrates knowledge and 

understanding of the organization 

and basic features of print. 

Phonics and Word 

Recognition /FSL Phonology 

and Sign Recognition 

demonstrates knowledge of the 

written/manual alphabet and decoding to 

read, write and spell words, or recognize and 

fingerspell these correctly 

applies grade level phonics and 

word analysis skills in reading, 

writing, and spelling words, or FSL 

phonology and sign analysis skills in 

recognizing signs, and fingerspelling 

words 

 
Fluency 

demonstrate the ability to read grade one 

level text /signing with sufficient accuracy, 

speed, and expression to support 

comprehension. 

reads with sufficient speed, 

accuracy, and proper expression in 

reading / comprehending grade one 

level text/signing. 

 
Composing 

demonstrate the ability to formulate ideas 

into sentences or longer texts / or sign 

uses basic knowledge and skills to 

write clear, coherent sentences and 
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DOMAIN 

 
CONTENT STANDARD 

PERFORMANCE STANDARD 

The learner …. The learner …. 
discourse using developmental and 

conventional spelling, or signing / 

fingerspelling 

simple paragraphs / sign discourse 

based on a variety of stimulus 

materials. 

Grammar Awareness demonstrate awareness of language 

grammar and usage when speaking or 

signing, and / or writing 

speaks and / or writes correctly for 

different purposes using the basic 

grammar of the language. Signs 

Vocabulary and Concept 

Development 

demonstrates developing knowledge and 

use of appropriate grade one level 

vocabulary and concepts. 

uses developing vocabulary in both 

oral /signed, and written form. 

Listening / Viewing 

Comprehension 

demonstrates understanding of grade one 

level narrative and informational text / sign 

discourse 

comprehends and appreciates grade 

level narrative and informational 

texts / visual literature 

 
Reading Comprehension demonstrates understanding of grade one 

level narrative and informational text / sign 

discourse 

uses literary and narrative texts / 

visual literature and signed 

narratives, to develop 

comprehension and appreciation of 

grade level appropriate reading 

materials. 

Attitude Towards Reading demonstrates positive attitudes towards 

language, literacy, and literature 

values reading and writing / signing 

as communicative activities. 

Study Skills 
demonstrates basic knowledge and skills to 

listen and write, recognize, and sign for 

specific purposes 

listen, reads / views and signs, and 

writes for specific purpose. 
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How to Use the MELCs 
 
Given the nature of the MELCs, the teacher is advised to re-teach competencies as needed for their achievement. It is also 

recommended that the teacher unpacks the MELCs into more specific learning competencies as guided by the original Mother 

Tongue Curriculum Guide. Consider the following example: 

 

GRADE LEVEL/QUARTER MELCs SUB-COMPETENCIES 

G3 Q3 

Uses the correct form of the verb that 

agrees with the subject when writing 

event, or an interesting experience 

Identifies and uses verbs appropriate 
for the grade level 

Uses the correct form of the verb given 
the time signal 

Uses the correct form of the verb that 
agrees with the subject 

 

Relative to this, the schedule and time allotment of LCs in quarters are suggestive in nature. As discussed, the teacher is 
given the autonomy to unpack the MELC depending on the needs of the learners. Based on this premise, therefore, the 
duration of an LC is relative. What is required, however, is that the list of competencies be achieved in the specified grade 
level. Nevertheless, it is assured that all Grade Level Standards are maintained through the chosen MELCs. 
 
The Adapted Grades 1 to 3 Mother Tongue Most Essential Learning Competencies in Filipino Sign Language are to be used by the 
teachers of signing deaf learners. No spoken languages nor any of the 19 official languages of DepEd should be used as the mother 
tongue of signing deaf learners, to be aligned with the K to 12 curriculum goals and thrusts of learner-centeredness and inclusivity.  
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LEARNER PLACEMENT 

 
IMPLEMENTATION OF THE MT MELCS FOR FSL 

Deaf SPED teacher and a class of deaf learners (self-contained 
class) 

Follow the MT MELCs for FSL. The teacher is given the autonomy 
to teach the MELC depending on the needs of the learners. 
  Hearing SPED teacher who knows how to sign and a class of 

deaf learners (self-contained class) 

Hearing SPED teacher who knows how to sign and a mixed class 
of learners with different disabilities (self-contained class) 

Hearing regular/general education teacher who knows to sign in 
a mainstreamed class 

Follow the MT MELCs for FSL. The sign language interpreter can 
handle the lessons for FSL.  If the hearing teacher knows how 
to sign and can handle the deaf student, the teacher can prepare 
parallel activities for hearing and deaf learners.  If there are 
several mainstreamed sections with deaf learners in the school, 
a separate group can be formed specifically for the Mother 
Tongue (FSL) subject.    
 

Hearing regular/general education teacher with a sign language 
interpreter in a mainstreamed class   

Hearing regular/general education teacher who does not know 
how to sign in a mainstreamed class 

Follow the MT MELCs for FSL.  If there are several mainstreamed 
sections with deaf learners in the school, a separate group can 
be formed specifically for the Mother Tongue (FSL) subject. 
    
Self-instructional videos for learning FSL can also be used.  Like 
students, parents and teachers can learn from these videos.   

Hearing SPED teacher who does not know how to sign and a 
mixed class of learners with different disabilities (self-contained 
class) 
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Grade Level: Grade 1 
 
Subject: Mother Tongue (Filipino Sign Language)  

 

Grade Level Standards: 

The learner demonstrates knowledge and skills in listening/viewing and communicating/signing about familiar topics, uses basic 

vocabulary. Hearing learners read and write independently in meaningful contexts, and appreciate their culture. Similarly, deaf 

learners view, comprehend and sign independently in meaningful contexts, and appreciate their culture. 
 

MOST ESSENTIAL LEARNING COMPETENCIES 
ADAPTED GRADE 1 MOTHER TONGUE 

MOST ESSENTIAL LEARNING COMPETENCIES FOR FSL 

1st Quarter 

Talk about oneself and one’s personal experiences using 

appropriate expressions (family, pet, favorite food, personal 

experiences, friends, favorite toys, etc.) 

Sign about oneself and one’s personal experiences using name signs 

and Nonmanual signals (family, pet, favorite food, personal 

experiences) 

Use the terms referring to conventions of print: 

‐ front and back cover 

‐ beginning, ending, title page 

‐ author and illustrator 

Sign terms referring to conventions of print: 

‐ front and back cover 

‐ beginning, ending, title page 

‐ author and illustrator 

Read Grade 1 level words, phrases and sentences with 
appropriate speed and accuracy 

View and use Grade 1 level signs, words, phrases, and sentences 
accurately 

Identify rhyming words in nursery rhymes, songs, jingles, 
poems, and chants 

Identify rhyme in sign language poetry 

Give the name and sound of each letter  Sign the correct handshape of each letter of the alphabet 

Express ideas through a variety of symbols (e.g. drawings and 
invented spelling) 

Express ideas through a variety of symbols (e.g. drawings and 
invented spelling), Nonmanual signals and gestures 

Note important details in grade level narrative texts listened to: 

a. character 

b. setting 

Answers WH questions (who, where, when) 
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MOST ESSENTIAL LEARNING COMPETENCIES 
ADAPTED GRADE 1 MOTHER TONGUE 

MOST ESSENTIAL LEARNING COMPETENCIES FOR FSL 

    c. events 

Use common expressions and polite greetings Use common expressions and polite greetings and signs 

Tell whether a given pair of word rhyme Tell whether a given pair of signs use similar handshape 

Identify upper- and lower-case letters Identify upper- and lower-case letters 

Give meanings of words through: 

a. realia 

b. picture clues, actions, or gestures 

Give meanings of signs through: 

a. realia and picture clues 

b. actions, gestures, Nonmanual signals, use of classifiers 

Recite and sing in groups familiar rhymes and songs  Sign individually or in groups familiar sign language poetry and 
songs  

Write the upper- and lower-case letters legibly, observing 
proper sequence of strokes 

Write the upper- and lower-case letters legibly, observing proper 
sequence of strokes 

Give the beginning letter/sound of the name of each picture  Show the initial handshape of a sign of a picture 

Match words, with pictures and objects Match words and signs with pictures and objects 

Give the correct sequence of three events in a story listened to  Give the correct sequence of three events in a story viewed 

Follow simple one to three-‐ step oral directions Follow simple one to three-step signed directions 

Talk about pictures presented using appropriate local 
terminologies with ease and confidence 

‐ Animals 

‐ Common objects 

‐ Musical instruments 

‐ Family/People 

 Sign about pictures presented using appropriate signs with ease and 
confidence 

‐ Animals 

‐ Common objects 

‐ Family/People 

Say the new spoken word when two or more sounds are put 
together  

Sign the new sign after compounding, affixation, etc. 

Recite and sing individually, with ease and confidence, songs, 

poems, chants, and riddles  

Sign individually, with ease and confidence various forms of sign 

literature or discourse 
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MOST ESSENTIAL LEARNING COMPETENCIES 
ADAPTED GRADE 1 MOTHER TONGUE 

MOST ESSENTIAL LEARNING COMPETENCIES FOR FSL 

Blend specific letters to form syllables and words.   Use handshapes to form signs 

Follow words from left to right, top to bottom and page by page Sign words from left to right, top to bottom and page by page when 
reading a book 

Orally communicate basic needs Sign basic needs 

Orally segment a two-‐three syllable word into its syllabic parts   Separate individual handshapes or segments of a sign 

Infer the character feelings and traits in a story listened to  Infer the character feelings and traits in a story viewed 

Identify naming words (persons, places, things, animals) 

a. common and proper 

b. noun markers 

Identify signs for persons, places, things, animals, including plural 
markers, etc. 

Listen and respond to others in oral conversation  Attend to and respond to others in sign conversation 

Participate actively during story reading by making comments 
and asking questions 

Participate actively during story reading/signing by making 
comments and asking questions 

Isolate and pronounce the beginning and ending sounds of 

given words 

Isolate and sign the initial and final handshapes of given signs 

Write correctly grade one level words consisting of letters 
already learned 

Sign correctly Grade 1 level words/signs consisting of handshapes 
already learned 

Recognize that spoken words are represented in written 

language by specific sequences of letters  

Recognize that signs are represented by handshapes and specific 

sequences of segments or handshapes 

Express ideas through words or phrases, using both invented 

and conventional spelling 

Express ideas through signs, using the correct FSL phonological 

parameters 

Use naming words in sentences 

a. common and proper 

b. noun markers 

Use signs for persons, places, things, animals, including plural 
markers, etc. in simple Topic‐Predicate sentences 

Identify the speaker in the story or poem listened to  Identify the character in the story or poem viewed 

Write basic information about self (name, grade level, section) Sign basic information about self (name sign) 
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MOST ESSENTIAL LEARNING COMPETENCIES 
ADAPTED GRADE 1 MOTHER TONGUE 

MOST ESSENTIAL LEARNING COMPETENCIES FOR FSL 

Predict possible ending of a story listened to  Predict possible ending of a story viewed 

Add or substitute individual sounds in simple words / to make 
new words  

Add or substitute individual handshapes in simple signs to make new 
signs 

Classify naming words into persons, places, animals, and things  Classify signs into persons, places, animals, and things, etc. 

2nd Quarter 

Identify pronouns: 

a. personal 

b. possessive 

Identify pointing pronouns, possessive pronouns 

Interpret a map of the classroom/school Interpret a map of the classroom/school/home 

Supply rhyming words to complete a rhyme, poem, and song  Supply rhyming handshapes to complete a rhyme, poem, and story 

Identify cause and/or effect of events in a story listened to Identify cause and/or effect of events in a story viewed 

Identify the problem and solution in the story read  Identify the problem and solution in the story viewed 

Get information from various sources: pictures, illustrations, 
simple graphs, charts 

Get information from various sources: pictures, illustrations, simple 
graphs, charts 

Illustrate specific events in a story read  Illustrate specific events in a story viewed 

Retell a story read  Narrate in sign a story viewed 

Identify pronouns with contractions *(Siya’y, Tayo’y) Filipino Sign Language does not use contractions. It has no written 
form. Writing contractions should be covered in the Filipino and 
English subjects, both of which have written forms 

Respond to text (legends, fables, poems) through dramatization Respond to signed discourse (legends, fables, poems) through 
dramatization 

3rd Quarter 

Participate actively in class discussions on familiar topics Participate actively in class discussions on familiar topics 

Read sight words  Recognize common signs 

Read grade 1 level short paragraph/ story with proper 
expression  

Use signs and Nonmanual signals to retell grade 1 level story viewed  
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MOST ESSENTIAL LEARNING COMPETENCIES 
ADAPTED GRADE 1 MOTHER TONGUE 

MOST ESSENTIAL LEARNING COMPETENCIES FOR FSL 

Note important details in grade level literary and informational 
texts listened to  

Note important details in grade level literary and informational texts 
or viewed signed discourse 

Interpret a pictograph Interpret a pictograph with guide questions 

Talk about various topics and experiences using descriptive 
words  

Sign about various topics and experiences using descriptive 
words/signs 

Tell/retell legends, fables, and jokes Sign common legends, fables, and jokes based on a what was 
viewed 

Write with proper spacing, punctuation and capitalization when 
applicable  

Use appropriate Nonmanual signals 

Identify and use synonyms, antonyms, homonyms (when 

applicable) and words with multiple meanings correctly  

Distinguish signs with same or similar handshapes or segments 

Identify the tense of the action word in the sentence  Identify the time / time marker of an action sign in the sentence 

Infer the character feelings and traits in a story read  Infer the character feelings and traits in a story viewed 

Use the correct tense and time signal of an action word in a 

sentence  

Use appropriate time marker of an action sign in the sentence 

Follow 2- to 3-step written directions Follow 2‐ to 3‐ step written/ signed directions 

Observe proper indentions and format when copying/writing 

words, phrases, sentences, and short paragraphs  

Use appropriate Nonmanual signals and discourse markers 

Read labels in an illustration Sign labels in an illustration 

Retell literary and information texts appropriate to the grade 
level listened to  

Sign or re-sign discourse appropriate to the grade level material 
viewed 

Identify action words in oral and written exercises  Identify verbs in signed exercises 

Use action words to give simple 2-  to 3- step directions Use signs to give simple 2‐ to 3‐step directions 

4th Quarter 

Identify describing words that refer to color, size, shape, Identify describing  signs that refer to color, size, shape, texture, 



 

Page 43 of 57 
 

MOST ESSENTIAL LEARNING COMPETENCIES 
ADAPTED GRADE 1 MOTHER TONGUE 

MOST ESSENTIAL LEARNING COMPETENCIES FOR FSL 
texture, temperature, and feelings in sentences temperature, and feelings in sentences 

Identify, give the meaning of, and use compound words in 
sentences 

Identify, give simple meaning of, and use compound signs in 
sentences 

Use describing words in sentences Use describing signs in sentences 

Give the synonyms and antonyms of describing words  Give signs with same / similar handshapes or segments 
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Grade Level: Grade 2 
 
Subject: Mother Tongue 
 
Grade Level Standards: 
The learner demonstrates communication skills in talking/signing about variety of topics using expanding vocabulary, shows 
understanding of spoken/sign language in different contexts using both verbal and non-‐verbal cues (for hearing learners), or 

manual and Nonmanual signals (for deaf learners), vocabulary and sign/language structures, cultural aspects of the language, 
and reads and writes literary and informational texts (for hearing learners), or comprehends and signs literary and informational 
sign discourse (for deaf learners). 
 

MOST ESSENTIAL LEARNING COMPETENCIES 

 
ADAPTED GRADE 2 MOTHER TONGUE 

MOST ESSENTIAL LEARNING COMPETENCIES FOR FSL 
 

1st Quarter 

Participate actively during story reading by making comments and 
asking questions using complete sentences 

Participate actively during story reading/signing by making 
comments and asking questions  

Read a large number of regularly spelled multi-‐syllabic words Identify varied signs and gestures or multi-segment signs  

Use naming words in sentences Sign naming words/signs in sentences (Topic-Predicate) 

Express ideas through poster making (e.g. ads, character profiles, 
news report, lost and found) using stories as springboard 

Express ideas through poster making (e.g. ads, character profiles, 
news report, lost and found) using stories as springboard 

Classify naming words into different categories Classifies signs into different categories 

Compose sentences using  unlocked words during story reading in 
meaningful contexts 

Compose Topic-Predicate sentences using signs  

Read with understanding words with consonant blends, clusters, 
and digraphs, when applicable)  

View with understanding signs with various handshapes and 
parameters  

Identify the gender of naming words, when applicable Identify the gender in some naming words/signs (mother, father, 
aunt, uncle, wife , husband, grandmother, grandfather, boy, girl) 

Use the combination of affixes and root words as clues to get the 
meaning of words 

Use signs and handshapes as clues to get the meaning of words 

Identify and use collective nouns, when applicable Use ‘many’ and ‘much’ 
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MOST ESSENTIAL LEARNING COMPETENCIES 

 
ADAPTED GRADE 2 MOTHER TONGUE 

MOST ESSENTIAL LEARNING COMPETENCIES FOR FSL 
 

Write upper- and lower- case letters using cursive strokes Write upper- and lower- case letters using cursive strokes 

Read content area – related words Sign content area – related words 

Identify the parts of a sentence (subject and predicate) Identify Topic - Predicate 

Follow instructions in a test carefully Follow instructions in a test carefully 

Identify the difference between a story and a poem 
The difference between a story and a poem will be covered by the 
Filipino and English subjects. 

Use compound words appropriate to the grade level in sentences Use compound signs appropriate to the grade level in sentences 

Talk about famous people, places, events, etc. using descriptive 
and action words in complete sentences 

Sign about famous people, places, events, etc. using descriptive and 
action words/signs  

Differentiate sentences from non-sentences 
Filipino Sign Language has no written form. Thus, differentiating 
sentences from non-sentences will be covered by the Filipino and 
English subjects, both of which have written forms. 

Give the main idea of a story/poem Give the main idea of a story/poem 

Construct a variety of sentences observing appropriate punctuation 
marks 

Filipino Sign Language has no written form. Thus, constructing 
sentences with punctuation marks should be covered by the Filipino 
and English subjects, both of which have written forms. 

Recognize common abbreviations (e.g. Jan., Sun., St., Mr., Mrs.) Recognize common lexicalized fingerspelled signs  

Give the summary of a story Summarize a story in sign 

2nd Quarter 

Write paragraphs using subject, object, and possessive pronouns, 
observing the conventions of writing  

Sign discourse using Topic- Predicate, object, and possessive 
pronouns, observing the conventions of signing 

Use the following pronouns when applicable 
a. demonstrative pronouns (e.g. ito, iyan, yan, dito, diyan, 

doon)   
b. subject and object pronouns   
c. possessive pronouns   

Use appropriate Nonmanual signals                                                                                           
a. demonstrative pronouns (e.g. ito, iyan, yan, dito, diyan, doon) 
b. subject and object pronouns 
c. possessive pronouns 

Identify simile in sentences Filipino Sign Language has no written form. Simile in sentences should 
be covered by the Filipino and English subjects, both of which have 
written forms. 
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MOST ESSENTIAL LEARNING COMPETENCIES 

 
ADAPTED GRADE 2 MOTHER TONGUE 

MOST ESSENTIAL LEARNING COMPETENCIES FOR FSL 
 

Participate in and initiate  more  extended social conversation  or  
dialogue with  peers, adults on  unfamiliar  topics by  asking and 
answering questions, restating, and soliciting information 

Participate in and initiate  more  extended social conversation  or  
dialogue with  peers, adults on  unfamiliar  topics by  asking and 
answering questions, restating, and soliciting information 

Get information from various sources: published announcements; 
and map of the community 

Get information from various sources: published announcements; and 
map of the community 

Write/copy words, phrases, and sentences with proper strokes, 
spacing, punctuation and capitalization using cursive writing  

Sign using appropriate Nonmanual signals 

Employ proper mechanics and format when writing for different 
purposes (i.e. paragraph writing, letter writing)  

Sign using appropriate Nonmanual signals for different forms of 
discourse 

3rd Quarter 

Write short narrative paragraphs that include elements of setting, 
characters, and plot (problem and resolution), observing the 
conventions of writing 

Sign stories using appropriate Nonmanual signals, and grammatical 
devices 

Identify and use action words in simple tenses (present, past, 
future) with the help of time signals  

Use appropriate time signs 

Use action words when narrating simple experiences and when giving 
simple 3-5 step directions using signal words (e.g. first, second, next, 
etc.)  

Use action words or signs when narrating simple experiences and 
when giving simple 3‐5 step directions using signal signs (e.g. first, 

second, next, etc.)  

Use expressions appropriate to the grade level to relate/show one’s 
obligations, hopes, and wishes 

Use sign discourse in expressing their own ideas, dreams, wishes  

Recognize appropriate ways of speaking that vary according to 
purposes, audience, and subject matter 

Express oneself appropriately using polite expressions 

4th Quarter 

Use the conventions of writing in composing journal entries and 
letters (friendly letter, thank you letter, letter of invitation, birthday 
greetings)  

Use the appropriate conventions in sign language discourse 

Identify and use adjectives in sentences Use adjectives  

Identify synonyms and antonyms of adjectives Identify synonyms and antonyms 
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MOST ESSENTIAL LEARNING COMPETENCIES 

 
ADAPTED GRADE 2 MOTHER TONGUE 

MOST ESSENTIAL LEARNING COMPETENCIES FOR FSL 
 

Correctly use adverbs of: 
a.   time 
b.  place 
c.  manner 
d.  frequency 

Use the appropriate Nonmanual signal, and /or aspect/ aspect marker: 
a.   time 
b.  place 
c.  manner 
d.  frequency 
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Grade Level: Grade 3  

 

Subject: Mother Tongue  

 

Grade Level Standards: 

The learner demonstrates communication skills in talking/signing about variety of topics using expanding vocabulary, shows 

understanding of spoken/sign language in different contexts using both verbal and non-‐verbal cues (for hearing learners), or 

manual and Nonmanual signals (for deaf learners), vocabulary and sign/language structures, cultural aspects of the language, 

and reads and writes literary and informational texts (for hearing learners), or comprehends and signs literary and 
informational sign discourse (for deaf learners). 
 

MOST ESSENTIAL LEARNING COMPETENCIES 
ADAPTED GRADE 3 MOTHER TONGUE  

MOST ESSENTIAL LEARNING COMPETENCIES FOR FSL 

1st Quarter 

Correctly spell the words in the list of vocabulary words and the 

words in the selections read 

Correctly sign the words in the list of vocabulary words and the 

words in the selections read 

Write poems, riddles, chants, and raps Sign simple poems, chants, raps, rhymes, and simple songs 

Differentiate count from mass nouns Differentiate count from mass nouns and expresses plurality 

Note important details in grade level narrative texts: 
a. Character 
b. Setting 
c. Plot (Problem and Solution) 

Note the story elements of the given selection/story:   
a. Character 
b. Setting 
c. Plot (Problem and Solution)                                                                                                            

Use the correct counters for mass nouns (ex: a kilo of meat) 
Use and sign the appropriate counters for mass nouns (ex: a kilo of 

meat) 

Use the combination of affixes and root words as clues to get 

meaning of words  

Use the combination of affixes and root words as clues to get 

meaning of signs 

Use expressions appropriate to the grade level to relate/show 

one’s obligations, hopes, and wishes 

Use expressions appropriate to the grade level to relate/show one’s 

needs and wants 

Identify and uses abstract nouns Identify and use abstract nouns 

Identify metaphor, personification, and hyperbole in a sentence Use the appropriate classifier/classifier predicate and, aspect for 
verbs in a sentence 
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MOST ESSENTIAL LEARNING COMPETENCIES 
ADAPTED GRADE 3 MOTHER TONGUE  

MOST ESSENTIAL LEARNING COMPETENCIES FOR FSL 

 
Use space topographically and conceptually 
 
Identify iconicity in signs or iconic signs 

Interpret the meaning of a poem Use appropriate Nonmanual signs to explain a signed poem 

Write correctly different types of sentences (simple, compound, 

complex) 
Sign appropriately different types of clauses and sentences 

Identify idiomatic expressions in a sentence Use FSL idioms appropriately in a sentence 

2nd Quarter 

Identify interrogative pronouns Uses appropriate Nonmanual signs to explain a signed poem 

Writes correctly different types of sentences (simple, compound, 

complex) 
Signs appropriately different types of clauses and sentences 

Uses expressions appropriate to the grade level to react to local 

news, information and propaganda about school, community, and 

other local activities 

Uses expressions appropriate to the grade level to react to local 

news, information and propaganda about school, community, and 

other local activities 

Identify metaphor, personification, hyperbole 

Use appropriate classifier/classifier predicate and aspect for verbs in 
a sentence 
 
Use space topographically and conceptually 
 
Identify iconicity in signs or iconic signs 

3rd Quarter 

Write reactions and personal opinions to news reports and issues Sign reactions and personal opinions to news reports and issues 

Identify the parts of a newspaper Identify the parts of a newspaper 

Interpret a pictograph based on a given legend Interpret a pictograph based on a given legend 

Interpret the labels in an illustration Sign the labels in an illustration 

Use the correct form of the verb that agrees with the subject 

when writing an event 
Sign subject-verb agreement appropriately 

Give another title for literary or informational text  Give another title for literary or informational text/signed discourse 

Identify the author’s purpose for writing a selection Identify the author’s purpose for writing/signing a selection 
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MOST ESSENTIAL LEARNING COMPETENCIES 
ADAPTED GRADE 3 MOTHER TONGUE  

MOST ESSENTIAL LEARNING COMPETENCIES FOR FSL 

4th Quarter 

Make a two‐level outline for a report or an interesting experience Sign a two-level outline for a report or an interesting experience 

Write a 3‐5 step procedural paragraph using signal words / signs 

such as first, last, then, and next 

Write/sign a 3-‐5 step procedural paragraph using signal words/signs 
that signal transition in signed discourse 

Identify and uses adverbs of manner in different degrees of 

comparison 

Identify and use the appropriate Nonmanual signals to show different 

degrees of comparison 

Identify and use correctly prepositions and prepositional phrases  Identify and use the correct classifier predicate 
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GLOSSARY OF TERMS 
 
 

The terms in this glossary for the K-3 Mother Tongue MELCs for Filipino Sign Language (FSL) draw from linguistic as well as cultural 
terms.   Some of these come from concepts/terms used originally with spoken or written languages, but now have counterparts in 
sign languages, including FSL.  It should be noted that true visual languages are distinct from sign systems or other artificial manual 
or sign communication.  The latter follows the structure of spoken / written languages. 
 
 

LEVEL OF LANGUAGE 
STRUCTURE 

BUILDING BLOCKS 

Spoken / Written Languages Visual / Sign Languages 

      

Discourse Literature  
(written; spoken - stories, poetry, etc.) 

Conversations 

Visual / Sign Language Literature  
(stories, poetry, etc.) 

Conversations 

Syntax / Grammar Sentences Sentences 

Morphology Words Signs 

Phonology Sounds 
(and characteristics of sounds) 

Handshapes 
(and manual features: Location, 

Movement, Palm Orientation  
along with Nonmanual Signals) 
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TERM DEFINITION IN CONTEXT OF SIGN LANGUAGES INCLUDING 
 FILIPINO SIGN LANGUAGE 

Sign parameters In any sign language, the most fundamental units or building blocks are described by five parameters: 
Handshape, Location, Movement, Palm Orientation, and Nonmanual Signals (NMS).  In K to 3, two are 
explicitly targeted in some learning competencies.  The other parameters are implicitly taught.   
 
These two targeted parameters are:  
 
Handshape – the configuration of one or two hands (the manual signal) involving the extension or 
flexion of the joints of each finger and thumb, and the resulting overall position or shape of the hand. 
Non-manual signal (NMS) – all the various movements, positions, configurations of the parts of the 
face (eyes, eyebrows, lips, cheeks, tongue, etc.), head and body (shoulders, torso, etc., excluding the 
hands).   
 
Sign parameters, on their own as structural units, do not have meaning.  The concept of sign 
parameters is unique to sign languages and is not found in spoken or written languages. 

Segments Segments are clusters or bundles of features or sign parameters which make up individual signs. 
Segments are either Movement or Hold segments. 
 
The concept of clusters / bundles  of features as well as the Movement-Hold Segment model are unique 
to sign languages and are not found in spoken or written languages. 

Sign Sign is the basic unit of structure of sign languages which has meaning.  It is made up of the five sign 
parameters which in their various configurations and combinations, carry the meaning of that sign.  
 
A sign is the equivalent of a word in spoken or written languages. 
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TERM DEFINITION IN CONTEXT OF SIGN LANGUAGES INCLUDING 
 FILIPINO SIGN LANGUAGE 

Classifier/ Classifier 
Handshape 

These are recognized classes of handshapes (specific to a national sign language or that of a national 
Deaf community) which act as symbols for particular objects. 
 
Classifiers /classifier handshapes typically describe the physical properties of objects – their location, 
size, shape, dimensions, scale, and number; as well as their movements – their speed, direction, and 
manner of movement. 
 
Classifiers are unique to sign languages and are not found in spoken or written languages. 

Plural markers Plural markers are combinations of the sign parameters which impart the concept of plurality to nouns, 
verbs. 
 
Typically, this involves repetitions of movements or segments. 

Time  Indicating time in sign languages involves different ways: use of particular sign vocabulary, or use of 
three-dimensional space.   
 
For many sign languages, there is a plane perpendicular to the signer along which a timeline runs. Signs 
produced in locations in front of the signer are considered part of the future, while behind the signer 
would be the past.  The plane of the signer's body signifies the present. 

Name sign Name sign refers to one's visual name; or the personal visual label given to Deaf or hearing signers. 
 
Name signs in a particular country reflect cultural values and patterns of social interaction among those 
national Deaf signers. 
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TERM DEFINITION IN CONTEXT OF SIGN LANGUAGES INCLUDING 
 FILIPINO SIGN LANGUAGE 

Pronouns Pronouns in sign languages are pointing signs. Particular movements and locations are associated for the: 
first-person (written as Pro.1), second person (Pro.2), third person (Pro.3). 

Compounding Compounding is the process of creating  a new sign by combining two independent signs to generate new 
meaning. 

Affixation Affixation is the process of creating  a new sign by combining an independent segment or entire sign and a  
bound / non-independent segment. 

Aspect Aspect refers to modifications in structure (usually in  the Movement and Location parameters) of 
adjectives, verbs, adverbs, to show differences in manner, intensity of actions; time concepts, etc. 

Topic - predicate /   
Topic - comment 

Topic-predicate/Topic-comment is a common syntax or sentence structure of sign languages.    
 
This is unique to sign languages and is not found in spoken or written languages. 

Discourse Discourse is the level of sign language organization beyond the single sentence: conversations, use of 
language in social contexts; literature (stories, poetry, and other forms). 

Visual  / Sign 
language literature 

Visual/sign language literature refers to the creative use of  language thru literary devices of stories, poetry, 
etc. as an expression of the identity and culture of a Deaf community. 
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TERM DEFINITION IN CONTEXT OF SIGN LANGUAGES INCLUDING 
FILIPINO SIGN LANGUAGE 

Rhyme For visual literature, rhyme is a literary device which involves repetition of sign parameters to create a visual 
rhythm. 
 
*Any of the sign parameters and other linguistic features may be repeated but the handshape is the 
parameter most commonly used. 

Metaphor For  visual literature, metaphor is a literary device which involves signing of two or more domains of 
meaning as comparisons for similarity or contrast. 

Personification For  visual literature, personification is a literary device which uses signing to giving human traits to 
inanimate objects or animals. 
 

Hyperbole For  visual literature,  hyperbole is signing which exaggerates or increases intensity of meaning often thru 
the use of aspect. 

Fingerspelling Fingerspelling is the manual production of the letters of a written language alphabet.   
 
These handshapes  (e.g. A, B…Z, etc. for written English) are considered distinct from the other non-
alphabetic handshapes of the language. 
 

Gesture Gesture is a feature of manual / visual communication but is distinct and separate from the actual structure 
of a sign language. 
 
This includes the many forms of non-verbal communication using the hands, face, and other parts of the 
body.  Gestures are strongly contextualized by national cultures / communities. 
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TERM DEFINITION IN CONTEXT OF SIGN LANGUAGES INCLUDING 
 FILIPINO SIGN LANGUAGE 

Deaf This broad cultural term refers to those persons with hearing loss who use the natural visual language of 
the community and support its goals and values as a linguistic and cultural group.  
 
In the Philippines, the Deaf are those who collectively identify as a linguistic and cultural group who use 
Filipino Sign Language and actively support promotion of its use in all language domains. 
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